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xxx1 Part 1: Access to History

xxx2 Chapter 8 – Devolution in the United Kingdom
{{Bildetekst:}} 

The flag of St. Andrew is raised over Scotland after the devolution referendum in 1997

{{Bildeforklaring:}}

Et fotografi som viser tre menn som setter det skotske flagget på en fjelltopp

{{Slutt}}
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The United Kingdom is just that – a kingdom uniting four distinct peoples: the Scots, the Welsh, the Northern Irish and the English. The following chapter will focus on how this union came to be and what kind of future it may have. As we shall see, in this increasingly interconnected world there are also forces encouraging greater separation. How

far can this go?

xxx3 The Disunited Kingdom?

In 1999 the BBC sent out the following memo to its broadcasters: 

  Don’t talk about “the nation” when you mean “the UK”… We broadcast to an audience in the nations of England, Scotland and Wales … It is better that programmes which are broadcast throughout the United Kingdom talk about things happening “across the United Kingdom” or “UK-wide”.

  The conservative newspaper the Sunday Times got hold of the memo and made a story out of it with the headline “Revealed: the nation that dare not speak its name”.

  So is the UK a nation, or is it a union of nations? The name the United Kingdom is often used interchangeably with Great Britain or just Britain, although that is not strictly accurate, since the full title is the United Kingdom of Great Britain and Northern Ireland. You can even

hear people using the name England for the whole country, although this is increasingly rare and you can be fairly sure that these people are either foreigners or English!

  The memo that alarmed the Sunday Times was certainly a sign of a change of climate. The Labour government came to power in 1997 with devolution as one of its key policies. Devolution means the transferring (devolving) of power from central government to regional or local authorities. It held referenda in Scotland and Wales on the devolution question which led to the setting up of a Scottish Parliament and a Welsh Assembly. (Plans to do the same in Northern Ireland were complicated and postponed by the continuing conflicts in that province.)

  What worried the Sunday Times and many others was that devolution might go too far, that it could start a process that there would be no stopping, and that the United Kingdom might go the way of other unions that had only recently ended up on the scrapheap of history – the Soviet Union, Yugoslavia, Czechoslovakia.

{{Gloser:}} 
interconnected -- sammenbundet/samanbunden

memo -- notat

broadcaster -- medarbeider i radio eller tv / medarbeidar i radio eller tv

interchangeably -- ensbetydende/ med same tyding

to devolve -- å overføre (fra/frå sentrum), å overdra

referendum -- folkeavstemning/ folkerøysting

to postpone -- å utsette / å utsetje

{{Slutt}} 
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{{Bildetekst:}} 

The Scottish Parliament Building, Edinburgh
{{Bildeforklaring:}} 

Et fotografi av et moderne bygg med store glassvinduer og hvite vegger

{{Slutt}} 
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xxx4 The roots of national diversity

But how did this one island come to be the home of three nations? The answer to this question is to be found in a period of history that is often referred to as the Dark Ages, simply because so little is known about it. Southern Britain was once part of the great Roman Empire, but when

the last Roman legions left in AD 410, Britain’s Celtic inhabitants were left at the mercy of invading Germanic tribes – Angles, Saxons and Jutes. Three centuries later, most of the land area we now call England (after the Angles, incidentally) was inhabited by people who spoke a

language we call Anglo-Saxon. Exactly what happened in between, we don’t know. Were the Celts driven out, or slaughtered, or simply absorbed by the new settlers? All we know for sure is that by around AD 700 most of Britain’s Celtic speakers were confined to the far west (present-

day Wales and Cornwall), as well as the north of the island where the Roman Empire never reached and where the Gaels (distant relatives of Welsh Celts) were the dominant group.

  Does that mean that we can define the three units of Great Britain as descendants of the Anglo-Saxons (England), the Celts (Wales) and the Gaels (Scotland)? In popular culture it is often presented thus, but we must be clear that in historical terms this is a gross simplification, if not a lie. Ethnicity and nationality often have little to do with language and even less to do with “blood”. They are about the way people see themselves, how they choose to identify themselves. When Wales and Scotland are referred to today as Celtic nations – or “the Celtic fringe”, as they are sometimes collectively called – people are using a sort of “shorthand” that generalises and simplifies. Much has happened since the Dark Ages. There have been other invasions, notably the Vikings and the Normans, bringing new cultural and linguistic input, and there has been a considerable movement of population across borders since

then. And, of course, in more recent times there has been immigration from much further afield – from Asia, Africa and the Caribbean.

  But the feeling of separate national identities has not died. Indeed, the generalisations and prejudices that stem from the Dark Ages are still there, buried in the languages modern Britons speak. For example, the Welsh word for England is Lloegr, meaning literally “the lost lands”. The

English word Welsh originally meant “stranger, foreigner”.
{{Gloser:}} 

diversity -- mangfold/mangfald

to be absorbed -- å gå inn i

to be confined to -- å matte holde seg i et område / å måtte halde seg i eit område

descendant -- etterkommer/etterkommar

simplification -- forenkling

fringe -- utkantstrøk

shorthand -- snarvei, forkorting/snarveg, forkorting

linguistic -- språklig/språkleg

prejudice -- fordom

{{Slutt}} 
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When a Scotsman swears at an Englishman, he calls him a sassanach – a Saxon.

  So it should be no surprise that, after one-and-half millennia on the same windswept island, the English, the Scots and the Welsh still feel different from each other. What is perhaps more surprising is that in the last two decades this feeling of difference seems to have grown. It is a trend which has led some commentators to suggest that the United Kingdom may soon be reaching the end of the road.

{{Dikt/Tekst:}} 

Union

  When Britain first, at Heaven’s command,

  Arose from out the azure main,

  Arose from out, arose from out the azure main,

  This was the charter, the charter of the land,

  And guardian angels sang this strain:

  Rule, Britannia! Britannia rule the waves;

  Britons never, never, never shall be slaves.

{{Slutt}} 

{{Bildetekst:}} 

The audience wave flags and baloons on the Last Night of

the Proms in London’s Royal Albert Hall

{{Slutt}} 

{{Bildetekst:}} 

charter -- frihetsbrev, stiftelsesdokument/ fridomsbrev, stiftingsdokument

{{Slutt}} 
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There is no more uncompromising expression of British nationalism than Rule Britannia. For most modern Britons the sentiments of the song are, at best, rather embarrassing or, at worst, downright ridiculous. It is still sung at the end of the annual “Last Night of the Proms” in the Royal Albert Hall, with great gusto and much flag-waving. But even here there is something tongue-in-cheek about the occasion, as if the song can now be enjoyed for its nostalgic value rather than as an expression of Britain’s present position in the world.

  However, there was nothing tongue-in-cheek about the first performance, which was in 1740 and in the presence of Frederick, Prince of Wales. At the time, Britain had fairly recently risen “out of the azure main” (in other words, out of the sea), at least politically speaking. In fact, when the writer of these proud words, James Thomson, was born, there was no Great Britain, except as a geographical term, like Scandinavia or Iberia. (The Great, by the way, was to differentiate it from Lesser Britain, present-day Brittany.) As a political entity Great Britain is not old, in fact only a generation or two older than that “colonial

upstart” the United States of America. It was not until 1707 that an Act of Union joined England and Scotland into a single state – it was far too early to say “a single nation”. 
  The English and Welsh had already been united by a treaty in 1536, but circumstances then were rather different. Wales had never achieved full statehood, having come under English domination back in the 13th century. The treaty simply formalised the incorporation of Wales under English law and administration. The treaty of 1707 was a different matter. These were two fiercely independent nations choosing to join together. It was a union, to use the words of writer Daniel Defoe, of policy rather than affection, and there was deep hostility to it among the general population north and south of the border. After all, the two countries had been very bad neighbours for centuries, often in armed conflict with each other. (The border town

of Berwick-upon-Tweed changed hands 13 times in three centuries, and was plundered on most of those occasions!) Even in peaceful times the countries were very different. They had developed different social structures, different churches, different legal systems, different educational

traditions.

  The Treaty of Union allowed the two nations to keep all these differences, which they have retained to this day. Scottish law differs from English on many points, Scottish pupils sit for other exams than English pupils, the established church in Scotland is Presbyterian (no bishops!), not Anglican as in England.
{{Gloser:}} 
sentiments -- ideer, grunntanker / idear, grunntankar

gusto -- innlevelse/innleving

tongue-in-cheek -- for spøk (ironisk)

entity -- enhet/eining

upstart -- oppkomling

treaty -- avtale

incorporation -- innlemmelse/innlemming

a union of policy -- en politisk union / ein politisk union

hostility -- motstand

to retain -- å beholde / å behalde

{{Slutt}} 

---- 363 til 428

But on one vital point there was no compromise: the Scottish and English parliaments were dissolved and a new

British Parliament convened – crucially, in London. 

xxx4 Creating a new nation

So what made these two old enemies decide to throw in their lot together? One important factor was religion. Since 1603 the two countries had shared the same royal dynasty of the Stuarts (whom the Scots called the Stewarts!), but it had not been an easy marriage. Civil war and religious upheaval had plagued both countries under Stuart rule, and at the

beginning of the 18th century the dominant Protestant ruling classes on both sides of the border were keen to make a clean break.

  Queen Anne (1702–14) was childless – 18 pregnancies had produced only five living children, none of whom had survived childhood – and many feared that Anne’s Catholic half-brother, James, then living in exile in France, would seize the opportunity to regain the throne his father, James II, had lost (see p. 22). A return to Catholicism was a terrifying prospect, and when Anne died in 1714 the new British parliament had the task of finding a Protestant successor. They had to pass over the first 57 names on the list of succession before they found one – George, Elector of Hanover, who became George I of Great Britain.

  It is a paradox that Great Britain, in its meteoric rise to world domination, should be represented by a royal family that was German. (George I spoke very little English, while George II was mercilessly parodied by his subjects for his strong accent.) But for this new union there were actually advantages in having a royal dynasty that was equally foreign to everyone, whether they were English, Scots or Welsh. The House of Hanover succeeded in inventing a truly British royal family that became an important element in fostering a British identity.

  Protestantism was at its core, and the spectre of a foreign Catholic plot to overthrow the new regime helped to unite English and Scottish Protestants against a common enemy. Supporters of the deposed Stuarts, referred to as Jacobites (Jacobus is the Latin form of James), tried on several occasions to stage armed coups. The most famous was

the Jacobite rising of 1745 when Charles Edward Stuart, grandson of the deposed James II, landed in Scotland to raise an army. Highlanders, generally Catholic and Gaelic-speaking, rallied to his cause and an army of several hundred marched over the border.
{{Gloser:}} 

to convene -- å tre sammen / å tre saman

to throw in their lot together -- å slå seg sammen / å slå seg saman

upheaval -- omveltning, kaos / omvelting, kaos

prospect -- framtidsutsikt

subject -- undersått

to foster -- å skape

core -- kjerne

spectre -- spøkelse/spøkjelse

{{Slutt}} 
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 “Bonnie Prince Charlie”, as he was nicknamed, had believed that English Catholics too would flock to him and that the French would invade from the south, but by the time he got to Derby in the English Midlands it was clear that he was

wrong. When defeat came it was brutal and total. At Culloden Moor in Scotland, in the last battle ever fought on British soil, some 4000 Scottish highlanders, exhausted and starving, were beaten by a 9000-strong British army. Significantly, there were more Scots facing Charles than there were behind him.

  So Great Britain was born as a self-consciously Protestant nation. It was also born with clear imperial ambitions. England’s empire in 1707 was fairly meagre – it had Ireland (more of that later) and a few footholds in North America. Scotland’s imperial adventures had been disastrous. An attempt to establish a Scottish colony in Panama had ended in bankruptcy and the death by starvation and disease of most of the settlers. England’s offer to cover the economic cost of the project, as part of the deal of uniting the countries, helped to win over an otherwise sceptical Scottish parliament. By pooling their resources, both economically and in terms of manpower, the political elites of England and Scotland hoped they could compete with other European nations like Spain, Portugal, France and Holland in the scramble for a global empire. And they were right.

  It is important to emphasise that it was a British rather than an English empire. The Scots particularly were enthusiastic empire-builders, and many famous figures from imperial history were born north of the border: for example, explorers like David Livingstone, Mungo Park and

James Ross, military men like Thomas Cochrane (real-life model for the fictional hero “Hornblower”) and colonial administrators such as Thomas Brisbane. The very process of colonisation helped foster a British identity, mixing the nations together in distant parts of the globe. In the British Army English, Welsh, Scots and eventually also Irish rubbed shoulders and faced common enemies. Perhaps the country that did most to create a feeling of Britishness was France – by gallantly volunteering to be a sworn enemy for most of the 18th century! Fear of Catholic France was followed by fear of Revolutionary France and then by fear of Napoleonic France. The Battle of Waterloo in 1815, just over a century after the Treaty of Union, marked the coming of age of the British nation.

{{Figurtekst:}} 

to rally -- å slutte opp om 
self-conscious -- selvbevisst/sjølvmedviten

meagre -- mager

to pool -- å slå sammen / å slå saman

scramble -- kappløp

to emphasise -- å understreke

to rub shoulders -- å ha kontakt med

(p. 365):

suppressed -- undertrykt

cohesive -- sammenbindende/samanbindande

divisive -- splittende/splittande

{{Slutt}} 
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{{Bildetekst:}} 

“The Highlanders Attacking the Russian Redoubt at the Battle of Alma” by D.J. Pound 
{{Bildeforklaring:}} 

Et maleri som viser menn i kilt som slåss mot en fremmed hær.

{{Slutt}} 

Ireland’s role in the development of the United Kingdom was always very different from the other three nations. Separated from Great Britain by the Irish Sea, it was treated by Britons more as a colony than an equal member. Officially incorporated into the United Kingdom in 1801, Ireland had long been under English and then British domination. The 16th and 17th centuries had seen the island’s native Irish aristocracy replaced by settlers from Scotland and England, its native language Gaelic marginalised and its long Catholic traditions suppressed. The Protestantism that was such an important cohesive factor in the rest of the kingdom was divisive in Ireland, separating rulers from the ruled. It is not surprising, then, that Irish nationalism was bitterer and more violent than the other nationalist movements.

xxx4 When the spell stops working

In May 2007 Britons celebrated the 300th anniversary of the birth of Great Britain. Or rather, some celebrated it. For others it was time to reflect on whether 300 years is long enough and whether it is time to go separate ways. Polls show that an increasing number of Britons no longer feel primarily British. Britishness has become secondary, and, for many, even uncomfortable. So what has happened? Why has the spell been broken, the spell that once made the English, the Scots, the Welsh – and even sometimes the Irish – feel part of a common project?

>>>> Spot check

a) Which countries make up Great Britain?

b) Which country is part of the UK, but not part of Great Britain?

c) What is devolution?

d) Why are Scotland and Wales sometimes referred to as the Celtic Fringe?

e) What makes the Act of Union between England and Scotland different from the Act of Union between England and Wales?

f) What were the common interests that made Scotland and England join forces?

g) Name some of the factors that helped to forge a British identity. 
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For one thing Protestantism no longer has the binding effect it once had. Immigration and a general move towards secularism have weakened the hold of the established churches, Anglican and Presbyterian, and on Sunday mornings it is the Catholic churches that have the best attendances.

  Another important factor is the loss of that great common cause, the Empire. Not only are the colonies themselves gone, but also in retrospect the pride in the cause itself. Was our nation based first and foremost on the suppression of other nations, sceptics ask.

  At the same time Britain’s former enemies across the Channel – the French and later the Germans – who did so much to strengthen British solidarity, are now friends and allies.

  Even the monarchy, the institution that actually linked England and Scotland before Union, and that has come to symbolise Britishness, seems to have faltered as a result of endless scandals, the soul-searching surrounding the death of Diana and the doubts about the suitability of

the heir to the throne.

xxx4 Nationalism and devolution

As the spell holding the UK together has lost its power, the nationalists have strengthened theirs. For one thing, they have taken heart from the success stories of smaller nations around them. The Republic of Ireland, independent since 1922, has blossomed as a result of EU membership and now boasts a higher standard of living than the UK. Over the North Sea Norway gorges itself on its oil and gas deposits. Imagine, say Scottish nationalists, if we had had the same sovereignty over ours.

  At the same time government policies in the last three decades have in different ways put the issue of devolution and separatism at the centrestage of the political debate. Paradoxically it was Margaret Thatcher, a passionate opponent of devolution, who set the nationalist bandwagon

rolling. Her right-wing, free-market policies led to high unemployment that hit urban Scotland and Wales particularly hard. The miners’ strike in the mid-1980s and the subsequent dismantling of the coal industry were catastrophic for the mining communities of South Wales and

Lowland Scotland, and the resentment and bitterness they caused gave a new force to the nationalist movements in both countries.
{{Gloser:}} 

in retrospect -- når en ser tilbake på / når ein ser tilbake på

to falter -- å vakle

to take heart -- å bli oppmuntret / å bli oppmuntra

to gorge itself -- å fråtse / å fråsse

sovereignty -- råderett

bandwagon -- stemningsbølge/stemningsbølgje

subsequent -- påfølgende/påfølgjande

dismantling -- avvikling

{{Slutt}} 
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{{Bildetekst:}} 

British Petroleum’s Bruce oil drilling platform located in the North Sea off Scotland

{{Slutt}} 
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Meanwhile the Labour Party, keen to win the Scottish and Welsh vote, made devolution one of its core policies. The result was that in the General Election of 1997 the Conservatives did not win a single seat in Scotland or

Wales. The victorious Labour Party under Tony Blair kept its promise and held referenda in Wales and Scotland on the issue of devolution. In Scotland 71% voted for setting up a Scottish Parliament. In Wales it was a close run thing: 50.3% voted for a Welsh Assembly.

  In both Scotland and Wales the nationalist cause has been a peaceful one. The same cannot be said of Northern Ireland. The difference lies in the sectarian nature of the province, a legacy of its troubled history. The issue of nationalism here has never been just a political one; it is a question of ethnic identity and religious affiliation. The majority Protestant population, descendants of English and Scottish settlers, are passionately Unionist or Loyalist in their politics, i.e. in favour of keeping

Northern Ireland within the UK. Their votes go overwhelmingly to the two Unionist parties – the Democratic Unionists and the Ulster Unionists. On the other side are the Republicans or Nationalists, mostly Catholic, and equally passionate in their wish to be reunited with the

rest of the island.
{{Gloser:}} 

sectarian -- sekterisk

legacy -- arv

affiliation -- tilhørighet/tilhøyrsle

{{Slutt}} 

{{Bildetekst:}} 

Democratic Unionist Party leader Reverend Ian Paisley

(left) and Sinn Fein President Gerry Adams (right) speak to

the media during a press conference at the Stormont Assembly building in Belfast, March 2007, announcing the

creation of a power sharing government

{{Slutt}} 
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Their votes go to the hard-line Sinn Fein and the more

moderate SDLP (Social Democratic and Labour Party).

  In a sectarian society the normal rules of democracy often have disastrous results. In Northern Ireland they led to the Catholic minority being almost completely excluded from the political process for decades. So the new Northern Ireland Assembly, which came into operation in May 2007 after five years in suspension, is based on the principle

of power-sharing. That means that all the major parties are represented in the government, or the Executive as it is called. It remains to be seen whether the sworn enemies of yesterday can cooperate. If they can, it will be a triumph of dialogue over confrontation.

xxx4 “Englishness”

A strange new phenomenon is resurgence of English nationalism. Natives of the three smaller nations tend often to define themselves with reference to their dominant neighbour – as not being English. Their national identities have largely grown out of their resistance to the English and an awareness of their own cultural difference from

them. For the English, who make up 85% of the total UK population, national identity is more problematical.
{{Gloser:}} 

hard-line -- kompromissløs/kompromisslaus

resurgence -- ny oppblomstring

{{Slutt}} 

{{Bildeforklaring:}} 

Et fotografi som viser ansiktsmasker med det engelske flagget som motiv

{{Slutt}} 
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Is there an English identity that is separate from a British one? If so, what is it based on and what are its

symbols?

  These are questions the English are asking themselves more often these days. “Englishness” has become the subject of numerous book and media discussions. The growing need to assert an English national identity can most clearly be seen in the use of flags at football matches. While Scottish fans have always waved the blue and white cross of St Andrew, and Welsh fans the red dragon of Wales, English fans used to wave the Union Jack. But recently the red and white cross of St George, a flag rarely seen a generation ago, has made a come-back.

  There is also a growing resentment of what is seen as favouritism towards the smaller countries at the expense of England. One particular Bone of contention is the so-called West Lothian Question (named after the constituency whose MP first brought it up). After the setting up of the Scottish Parliament and the Welsh Assembly, the Scots and

Welsh can decide on their own affairs without interference from the English. English affairs, however, are still decided on by the UK parliament – where Scottish and Welsh MPs are entitled to vote. The unfairness of this has led to calls for a devolved English parliament, although opponents claim that this will simply lead to unnecessary bureaucracy.

xxx4 “Breaking up is hard to do …”

So will the process of devolution finally lead to the break-up of the United Kingdom? The answer to this question is still very much in the balance, and the next few years will be critical. As yet there is no clear political majority in favour of separation in any of the four nations of the union, although opinion polls often suggest that there is considerable grassroots support.

  An important factor here is the momentum of the devolution process. The setting up of the Scottish Parliament and the Welsh and Northern Irish Assemblies has sent a signal to voters that a vote for nationalist parties is no longer a wasted vote. In elections for the Scottish

Parliament in 2007 the Scottish National Party emerged as the largest party, one seat ahead of the Labour Party. They formed the new Scottish Government with their leader, Alex Salmond, as First Minister. The SNP wants to keep an independent Scotland in the European Union. In Wales, Plaid Cymru also did well and became the biggest opposition party facing Labour.
{{Gloser:}} 

to assert -- å bedyre / å forsikre høgtideleg

bone of contention – stridens eple

devolved -- som har fått overført makt

in the balance -- uvisst

momentum -- fart, framdrift

{{Slutt}} 
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Plaid Cymru stands for much greater independence for Wales, but not for full independence.

  There are two opposite scenarios for the future of the union. According to one, devolution will “let the steam out” of the nationalist, separatist cause. By granting limited, internal self-government, nationalist politicians

will be forced out of their usual protest mode and find themselves as responsible policy makers and administrators, whose performances will be monitored by the voters and evaluated at the next election. The taste for full independence, according to this view, will pass.

  The other view might be called “the slippery slope theory”, and we can use the case of Scotland to illustrate it. While the newly elected Scottish government will not be able to legislate independence for Scotland, they will be able to give priority to issues that have long been on the nationalist agenda – for example, decentralising the health system, scrapping the Labour government’s student study loan arrangements and replacing them with grants, and lowering taxation for small businesses. Changes like these will make the differences between life north and south of the border considerably greater. They will give Scots a taste for doing things their way – and, not least, they will increase English resentment, as Scottish patients, students and businesses are seen to be having a better deal. Over time – and the slippery slope theorists believe

that things could move quickly – full separation will become inevitable.

  Only the future willl show which of these views will be proved right. What is certain is that the consequences of a break-up would be farreaching, with some tricky questions to be answered. For example, what of the UK’s position as a Security Council member at the United Nations? What about Britain’s nuclear deterrent, currently mounted on submarines hiding in Scottish waters? What about the British army and the monarchy, those symbols of Britishness? These and other sticky issues will remain at the centre of the debate over devolution for years to come.

{{Gloser:}} 

internal -- intern

mode -- mentalitet

to monitor -- å overvåke / å overvake

slippery slope theory -- at noe er første skritt på veien nedover / at noko er første steget på vegen nedover

grant -- stipend

deterrent – avskrekkende våpen / avskrekkande våpen

{{Slutt}} 

{{Bildetekst:}} 

Leader of the Scottish National Party Alex Salmond exits a polling station in Strichen, Aberdeenshire after casting his vote, 3 May 2007

{{Slutt}} 
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>>>> Activities
1. What Happened?

Here are some dates mentioned in the article. What happened in each year? Make a timeline of events. 410 – 1536 – 1707 – 1745 – 1801 – 1922 – 1997 – 2007

2. Understanding The Text
a) How has a British identity been undermined in recent years?

b) Why can nationalists take heart from looking at developments in Europe?

c) In what way is nationalism a different and more difficult issue in Northern Ireland than in the rest of the UK? 
d) How does English nationalism differ from Scottish and Welsh nationalism?

e) What is “the West Lothian question”?

f) What differing opinions are there as to the future of the union?

3. Vocabulary
a) Make new nouns by adding a suitable suffix from the list on the right to the words on the left. (Note that in some cases you will drop an “e” when adding the suffix.)

simple     -ism

general    -ity

ethnic     -ment

descend    -isation

success    -ification

secular    -or

sovereign  -ion

resent     -ence

resurge    -ant

affiliate  -ty

b) Now match the words you have made with the following definitions:

–- A person that comes after someone else in a job or a position.

–- A statement that draws conclusions from examples.

-– Coming back to life after being inactive for a while.

-– Bitterness about something seen as insulting.

-– The belief that religion should be kept separate from politics, education etc.

-– Belonging to a racial or cultural group.

-– Making something easier.

-– A person who comes after a previous generation.

-– Having power over itself.

-– Being linked to someone or something else.

c) Complete the sentences below using a word from this list (you have to use some of the verbs in the past tense): depose, confine, gorge, convene, dismantle, falter, foster, suppress 

-– The first meeting of the board will be … on Friday.

-– The king was … after a bloody revolution.

-– You must carry on and never … on your road to freedom.

-– When the circus was over the huge tent had to be …

-– The vampire … himself on the blood of his innocent victims.
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-– His years in prison … a deep resentment of society.

–- Any opposition has been violently … by the authorities.

-– The authorities are so afraid of her popularity that she has been … to her home for many years.

4. Discussion
On access.cappelen.no you will find an overview of the Scottish Parliament, the Welsh Assembly and the Northern Ireland Assembly. Find it, and then discuss the following

in groups:

a) Compare the three regional assemblies with regard to their size, powers, membership and composition. (Look especially at the standing of the nationalist parties.)

b) How does the UK Parliament and electoral system differ from these three? (Go to Chapter 3 and refresh your memory about the UK Parliament and electoral system.)

5. Working with a film – Michael Collins
This film from 1996 depicts the controversial life and death of Michael Collins, the “Lion of Ireland”, who led the IRA against British rule and helped to found the Irish

Free State (Eire) in 1921. The film paints a vivid picture of this special time in Irish and British history, and viewers will learn more about the background of Northern

Ireland and the “troubles” that started in the 1970s. There are activities based on the film on access.cappelen.no.

6. Language – Comparing Texts
a) Read the snapshot text on the next page. Then turn to pp. 363–364 and re-read what is said there about the same person and events.

b) Compare the two texts in terms of style and tone (for example choice of words, level of formality) as well as content. How does the style reflect the purpose of each text?

c) Which text do you think gives the most correct picture of Bonnie Prince Charlie? Which is the more entertaining to read?
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{{Rammetekst:}} 

_Snapshots from history: Bonnie Prince Charlie_
You may have heard of William Wallace (Mel Gibson almost got the accent right in the Hollywood movie Braveheart) and Robert the Bruce, but you are probably not familiar with “Bonnie Prince Charlie.” His full name was Charles Edward Stuart (1720–1788). In 1745 he tried to regain the throne for the House of Stuart by leading an uprising of Scottish Highlanders against King George II. At first successful, he was defeated at the Battle of Culloden in 1746. It lasted only 40 minutes, but the Scots lost about 1,000 men against 50 on the English side. It was the last time Scots attempted a military action against England.

  Charlie ran away, but the Highlanders remained faithful

to him, and the beautiful Flora MacDonald disguised him as her maid and smuggled him out of Britain. He died in Rome, possibly of chronic alcoholism, and if we look at him objectively, we have to conclude that he was a hopeless general, a drunk, and a coward. Nonetheless, countries need heroes and later authors transformed Charlie into a romantic hero who bears little or no resemblance to the Charles Edward Stuart of history.

{{Slutt}} 

{{Bildeforklaring:}}

Et maleri av en ung mann med kort parykk

{{Slutt}} 
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The following article by Gordon Brown was published by the conservative newspaper the Daily Telegraph in early 2007, before he became prime minister. It was written on the occasion of the 300th anniversary of the Act of Union between England and Scotland. Brown is himself a Scot, and has supported the Labour government’s project of devolution. He is, however, a strong opponent of separation.

{{Dikt/Tekst:}} 

_We Need a United Kingdom - by Gordon Brown_
A national debate about Britishness and the future of Britain is overdue and there is no more appropriate moment than the 300th anniversary of the Act of Union. It is now time for supporters of the Union to speak up, to resist any drift towards a Balkanisation of Britain, and to acknowledge Great Britain for the success it has been and is: a model for the world of how nations can not only live side by side, but be stronger together and weaker apart.

  Perhaps in the past we could get by with a Britishness that was assumed without being explicitly stated. But when our country is being challenged in Scotland, Wales and now England by secessionists, it is right to be explicit about

what we, the British people, share in common and the patriotic vision for our country’s future. […]
  George Orwell rightly ridiculed the old Left for interpreting patriotism as little more than the defence of unchanging institutions and for posing a false choice between patriotism and internationalism. But the failure to defend and promote the United Kingdom is now becoming more a feature of the thinking of the Right. In contrast to Lady Thatcher, who rightly defended the Union and did so even when not expedient to do so, some Conservative writers now embrace anti-Unionist positions, from independence to

“English votes for English laws” – a Trojan horse for separation. Regrettably, an opportunist coalition of minority Nationalists from what used to be the Conservative and Unionist Party is forming around a newly fashionable but perilous orthodoxy emphasising what divides us rather

than what unites. […]

  And this is the dangerous drift in anti-Union sentiment today. For while it is healthy to recognise the distinctiveness of each nation, we will all lose if politicians play fast and loose with the Union and abandon national purpose to a focus on what divides. All political parties should learn from past mistakes: it is by showing what binds us together that we will energise the modern

British patriotic purpose we should all want to see.

  We should remember that from 1707, the Union was founded not just on the respect for diversity that devolution recognises, but also on institutions that brought us together, from – at root – a shared monarchy, Parliament and Armed Forces to, more recently, institutions as wide ranging as the NHS, the BBC and the UK-wide pooling of

pensions and unemployment risk through National Insurance.

  And over time Europe’s first common market – the United Kingdom – has evolved into something much more deeply ingrained than any of the world’s other single markets: the shared connections, common networks and strong cross-border business relationships in financial services and elsewhere now integral to our prosperity.
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Today in 2007, we can also be far more confident about a Britain that is defined not by ethnicity but, at its core, by common values and shared interests that, in turn, shape our institutions. Britain pioneered the modern idea of liberty and, not least from Adam Smith onwards, there is a golden thread that intertwines this unshakeable British commitment to liberty with another very British idea – that of duty and social responsibility, which comes alive in civic pride, charitable and voluntary endeavour, and encouragement for what Edmund Burke called the “little platoons”. Most nations subscribe to universal values like

freedom, but it is how these values come together – in Britain’s case, in liberty married to social responsibility and to a belief in what Churchill called “fair play” – and then are mediated through our institutions and our history that defines the character of the country.

  Of course those who say that our Britishness is not Britishness unless it is understated have a point. But recent years have seen outpourings of patriotic sentiment, from commemorating VE day to the Queen’s Jubilee and more recently winning the Olympics. And I also believe that on

Remembrance Sunday and at other nationwide events, the country wants to do more to commemorate what the whole of Britain has in common and in particular to value the contribution of our forces and veterans.
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In discussions with the British Museum, the British Library and the National Archive, we have agreed that there should be a permanent exhibition of historic documents that constitute the essence of our Britishness. And just as we

should explore – perhaps with a national competition – what the country itself thinks should be included in this exhibition, we can and must also find better ways to show our national flag as a symbol of inclusion and national unity, taking it back from the BNP, which makes it a symbol of division.

  I am certain that the teaching of British history should be at the heart of the modern school curriculum, and the current review of the curriculum should root the teaching of citizenship more closely in British history. And just as America is strengthened by the institutes that encourage discussion on the very idea of America, an Institute for Britishness could encourage debate on our identity, and what documents from Magna Carta onwards mean for today.

  More so than in any other century, the 21st-century

world will be characterised by peoples of different nationalities living closer to each other and having to find ways to live together. Other countries can learn from us getting the balance right between diversity and the strong common bonds that, at root, unify and bring us together. So, far from our Union being an anachronism or

in its death throes, we can be a beacon for the world.

  (The Daily Telegraph, shortened)

{{Slutt}} 

{{Gloser:}} 
Glossary pp. 375–377

(p. 375):

opponent -- motstander/ motstandar

overdue -- burde vært gjort før / burde ha vore gjort før

secessionist -- tilhenger av løsrivelse / tilhengjar av lausriving

explicit -- eksplisitt, tydelig / eksplisitt, tydeleg

to promote -- å fremme / å fremje

expedient -- hensiktsmessig / (føremåls)tenleg, gagnleg

perilous -- farlig/farleg

orthodoxy -- rendyrket teori, ideologi / reindyrka teori, ideologi

to pool -- å slå sammen / å slå saman

common market -- fellesmarked/fellesmarknad

ingrained -- forankret/forankra

(p. 376):

integral -- vesentlig/vesentleg

to intertwine -- å flette sammen / å flette saman

civic pride -- å være stolt av byen eller landet / å vere stolt av byen eller landet

endeavour -- bestrebelse / innsats, strev

to mediate -- å formidle

to understate -- å underdrive

sentiment -- følelse, mening / kjensle, meining

to commemorate -- å minnes / å minnast

(p. 377):

exhibition -- utstilling

curriculum -- læreplan

death throes -- dødsrykninger, dødskamp /dødsrykkingar, dødskamp

beacon -- ledestjerne/leiestjerne

{{Slutt}} 
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>>>> Activities

1. Looking At Rhetoric
Rhetoric originally meant the way in which language was used in a public address to influence the audience. Then, as now, politicians were expected also to be orators, i.e. speech-makers. Today the word can also refer to written texts and is often used in a negative sense – This is just rhetoric! But rhetoric is an essential part of political life, used by politicians of all persuasions to get their message across. How well does Gordon Brown master the art?

a) Gordon Brown’s article is an example of a polemic, i.e. a text that argues its case very forcefully against perceived opponents. Who are these opponents, and where are they mentioned in the article?

b) A feature of polemic is that the words chosen are often highly charged, either negatively or positively. Look carefully at the words and phrases listed below and consider what you think Brown hoped to achieve by choosing them:

-– any drift towards a Balkanisation of Britain

–- secessionists

–- “English votes for English laws” 
-– a Trojan horse for separation

-– what we, the British people, share in common and the patriotic vision for our country’s future

-– an opportunist coalition of minority Nationalists

-– a newly fashionable but perilous orthodoxy

-– if politicians play fast and loose with the Union

-– this unshakeable British commitment to liberty

-– nationwide events

-– a beacon for the world

c) How are the forces of separatism portrayed in the article? Give examples of language he uses.

d) What positive concepts is Britain associated with in Brown’s article?

e) Brown mentions five names in the article: George Orwell, Lady Thatcher, Winston Churchill, Adam Smith and Edmund Burke. Why do you think he mentions these? (Look them up on our website if necessary.)

f) What references are there to Britain’s experiences of war? What is their function, do you think?

g) On the basis of this article, what is your evaluation of Gordon Brown’s skills in rhetoric?

2. Vocabulary
a) Combine words from the columns (one from each) to express the following:

–- Something that happens at the same time over the whole country.

–- Work for a good cause.

-– Acknowledgement that should have been given earlier.

-– Beliefs shared by many.

-– Dangerous set of ideas that are not questioned.

-– Responsibility that will not be changed by events.
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-- charitable 
-- recognition

-- overdue 
-- commitment

-- unshakeable 
-- event

-- common 
-- orthodoxy

-- nationwide 
-- endeavour

-- perilous 
-- values

b) Make four meaningful sentences including the words below. You may change the ending of the word to fit the grammatical context:

-– beacon, embrace, diversity, liberty

-– opportunist, expedient, interests

-– civic pride, ingrained, identity

-– commemorate, sentiments, outpourings

3. Writing
Choose one task:

a) You are a journalist reporting for the Guardian newspaper. Write a report in which you summarise the content of Gordon Brown’s article in the Daily Telegraph.

b) You are a supporter of Scottish, Welsh or English separatism (you may choose which). Respond to Brown’s article by writing a letter to the editor of the Daily Telegraph.

c) You are Gordon Brown’s PR adviser. Write a memo (i.e. memorandum – an internal message or note) to him either praising or criticising him for his article. Be specific in your praise or criticism.

4. Listening – National Anthems And National Stereotypes
Listen to the text on the Access CD or on access.cappelen.no. Then work with the following tasks:

a) A national anthem can tell us a lot about the way a country looks at itself and its origins. In the first part of the listening text, you can learn more about the official as well as the various unofficial anthems in the UK. Make notes of what is said about the various songs. 
b) National stereotypes are often frowned upon, but they are also an endless source of fun. In the second part of the listening text, you will hear four jokes. While listening, note down which stereotypes the jokes play upon.

c) The song “The English” is both a parody and a celebration of national prejudices. It was written by Michael Flanders and performed in the 1960s by him and Donald Swann. Both are Englishmen! While listening, note down what the song reveals about the national stereotypes of the four nations of the British Isles.

d) After comparing notes with a partner, discuss the following:

–- Scandinavians tell jokes about “A Norwegian, a Swede and a Dane …”. What national stereotypes do these draw on?

-– Do you think humour based on national stereotypes is harmless, or can it be offensive? Does it depend on which nationality or ethnic group is being made fun of?

e) Show that Norwegians are also masters of self-irony by writing your own version of The English with the chorus Norwegians, Norwegians, Norwegians are best …!
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Billy Bragg started his musical career as a punk rocker in the 70s and has since made a name for himself as a singer/song-writer with strong political convictions. He has taken a particular interest in the issue of an English national identity. The song “Take Down the Union Jack” is from his 2002 album, English, Half-English.

xxx3 Take Down the Union Jack - by Billy Bragg
{{Dikt/Tekst:}} 
  Take down the Union Jack, it clashes with the sunset

  And put it in the attic with the emperor’s old clothes

  When did it fall apart? Sometime in the 80s

  When the Great and the Good gave way to the greedy and the mean

  Britain isn’t cool you know, its really not that great

  It’s not a proper country, it doesn’t even have a patron saint

  It’s just an economic union that’s passed its sell-by date

  Take down the Union Jack, it clashes with the sunset

  And ask our Scottish neighbours if independence looks any good

  ’Cos they just might understand how to take an abstract notion

  Of personal identity and turn it into nationhood

  Is this the 19th century that I’m watching on TV?

  The dear old Queen of England handing out those MBEs

  Member of the British Empire – that doesn’t sound too good to me.

  Take down the Union Jack, it clashes with the sunset

  And pile all those history books, but don’t throw them away.

  They just might have some clues about what it really means

  To be an Anglo hyphen Saxon in England.co.uk

{{Slutt}} 

{{Margtekst:}} 
Cool Britannia – When Tony Blair and “New Labour” came to power in 1997 they launched a campaign called “Cool Britannia” (a reference to “Rule Britannia”) which aimed to give Britain a more trendy profile.

{{Slutt}} 

{{Gloser:}} 

attic -- loft

patron saint -- skytshelgen/vernehelgen

sell-by date -- utløpsdato

abstract notion – abstrakt begrep / abstrakt omgrep

to have a clue -- å ha en anelse / å ha ei aning

{{Slutt}} 
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{{Bildeforklaring:}} 

Et bilde av det britiske flagg (Union Jack) med en 50-pund seddel i bakgrunnen (med bilde av Dronning Elisabeth)

{{Slutt}} 
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>>>> Activities

1. Understanding The Song
a) This is a song, not an article. Nevertheless, what “arguments” does Bragg put forward for dissolving the Union?

b) What do you think Bragg means when he says that the Union Jack “clashes with the sunset”?

c) In his article, Gordon Brown called the UK “Europe’s first common market” (see p. 375). Can you see any similar reference in the song?

d) Bragg says that the Scots might understand “how to turn an abstract notion of personal identity and turn it into nationhood”. What do you think he means by this?

e) How do you interpret the last verse?

2. Discussion
Discuss in groups:

a) The United Kingdom is not the only country to consist of a union of states; the same could be said of the USA, Germany and the Russian Federation. How does the UK differ from these?

b) Do you think it would be a good or a bad thing if the United Kingdom was dissolved?

c) In every country there are factors that contribute to a common national identity and factors that work against it. What is the “glue” that binds Norwegians together? What divides them?

d) We all have multiple identities, depending on the context we are in. For example, a Nigerian immigrant to Norway might feel more like an African in his meeting with European culture. He might feel Nigerian when his national football team plays Cameroon. He might feel he is a member of the Yoruba tribe when he meets other Nigerians of the Hausa tribe. He might feel he is from a particular village or part of a village. He might feel Christian or Muslim. Which identities do you have, and which do you feel are most important to you in your daily life?

3. Writing
Write an expository essay where you describe how the countries within the UK are gaining more independence and give your views on whether or not this is a positive development. 

4. Working With Statistics
On access.cappelen.no you will find the results of a British opinion poll about the issue of devolution.

a) In groups, discuss the statistics. What are the main trends?

b) Then plan how you would structure a news story commenting on the statistics: What would you say in the introduction? How would you order the paragraphs in the body of your text, and what would each paragraph contain? What would your conclusion be like?
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5. Designing A New Flag
a) What is the purpose of having a flag? What should a nation’s flag symbolise?

b) The newspaper the Guardian asked its readers as well as a few professional designers to design an updated Union Flag for 21st century Britain. You can see the entries and read the artists’ explanations of them on our website. Join one or two classmates and discuss what you think is the best suggestion.

c) Your task now is to design a new flag for Norway which could symbolize what our society is like. Write a brief comment on your design in English.

d) Make an online exhibition of your updated flags, or make posters for your classroom wall.

e) Vote for the best design in your class. Discuss the results in class.

f) Write a speech (see Toolbox on access.cappelen.no) to be given to a committee of Norwegian politicians proposing your new flag. Try to be persuasive.

{{Rammetekst:}} 

_Fact Box: The road to the Union Jack_

The Union Jack was named after King James VI & I, who became the first Anglo-Scottish king a century before the Parliaments were formally united. The original union flag was further adjusted with the Union of 1801, to include the Irish flag of St. Patrick. 

Flaggbeskrivelser:

-- England: Et rødt kors på hvit bagrunn

-- Scotland: Et hvitt kryss på blå bakgrunn
-- Original Union Flag (1606): En blanding av de engelske og skotske flaggene
-- Ireland: Et rødt kryss på hvit bakgrunn
-- Current Union Flag (1801): En blanding av det engelske, det skotske og det irske flagget
{{Slutt}} 
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Not that long ago, Welsh seemed like a doomed language. In the bad old days of the late 19th century, children who spoke Welsh (Cymraeg) in schools had to wear a piece of wood called the “Welsh not” around their necks, and the one who wore it at the end of the day would get a thrashing from the teacher. Now Welsh is being used by 20 per cent of the principality’s population: by hip-hoppers, bloggers, even Big Brother contestants. Jude Rogers explains what went right.

xxx3 Llook Who’s Talking - by Jude Rogers

{{Dikt/Tekst:}} 

I just missed the great Welsh language revival of the 1990s. I turned 14 in 1992, the last year that the Welsh curriculum let English-speaking schoolgirls from Swansea drop Welsh language lessons in favour of French or German. The Welsh Language Act of 1993 changed all that. The country’s mother tongue was given equal footing with English in the public sector, and soon after road signs began turning bilingual and the Welsh language became a compulsory subject in schools until the age of 16. Instead of withering on the vine like Cornish and the variants of Gaelic, Welsh budded, blossomed and bloomed. My younger brothers – 23 and 16 – grew up to be fluent in Welsh, and can roll their Rs much better than me.

  Until the late 1980s, says Rhodri Llwyd Morgan, director of strategic development for the Welsh Language Board, the Welsh language was in sharp decline. The 1991 census showed the drop levelling, and the 2001 census the first rise in

Welsh speakers in 100 years, from 508,000 to 582,000. The big increase of Welsh speaking was in the 5–24 age group.

  “Education made the change, obviously,” says Morgan, “and S4C [Wales’s bilingual version of Channel 4, which started in 1982] helped as well. But there’s also been a huge change in attitudes among young Welsh people. They’ve

reclaimed Welsh as their own. It’s no longer the language of hearth, home and chapel – it’s also the language of everyday conversation, of blogs and of music.”

  Until the 1990s, it seemed impossible for Wales to modernise, let alone become cool. Tourism still focused on the Dylan Thomas folklore – on the country’s pub-and-chapel social history, its Christian non-conformism and its pagan

Eisteddfods, full of group readings, folk dances and processions of bards in white cloaks and gold garlands. The tide turned when young Welsh musicians and actors came along and showed that you could enjoy this strange heritage

while adding your own spin.

  Today, youth culture in Wales is booming. Cardiff, home to the Welsh Assembly, has a bustling music scene, encompassing Welshlanguage hip-hop, indie, metal and folk. More and more festivals are being held in Wales, from the Green Man in Brecon to the International Music Festival in Dolgellau. New record labels are popping up all the time, and music shows such as Bandit – S4C’s weekly platform for the best new Welsh-language bands and artists – reach big audiences.
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“Thirty or 40 years ago, you’d have to move to Liverpool or London to get successful,” says one Welsh press officer. “Now, thanks to home recording technology and opportunities for gigs, you can just stay at home.”

  But can the Welsh language get too exclusive? Every time I go back to Wales, someone will insist on speaking to me in Welsh. After 10 years over the border, I have the vocabulary in spades but not what it takes to put the fragments together – and the people talking to me know

this. More often than not, though, these offenders come from the older generation. “Young people are different these days,” says Welsh primary school teacher Rebecca Griffiths. “They’re very proud to speak their own language and they want to preserve it, but hardly anyone turns up

their noses at people who can’t speak it. Welsh people spend half their time speaking English anyway.”

  Lots of people, she points out, speak Wenglish –

a slangy mishmash of Welsh and English in which English words replace poor Welsh alternatives. My father’s favourite phrase, “Pobeth yn all right?” (“Is everything all right?”), comes from this jumble of tongues. There are even Wenglish dictionaries.

  Young Welsh people also have their own slang. “Gaib”, which roughly translates as “extreme”, is the latest faddy term to mean “drunk”. It regularly pops out of characters’ mouths on programmes such as S4C’s long-running soap, Pobol Y Cwm (People of the Valley). As radio presenter Huw Stephens says; “That’s how Welsh works these days. People are playing with language and sharing strange words. It’s about having a laugh as much as it is about preserving

the language.
{{Bildetekst:}} 

Ceremonial fanfare at National Eisteddfod Festival

{{Bildeforklaring:}}

En mann I rød kappe spiller trompet. På trompeten henger det walisiske flagget

{{Slutt}} 
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It helps that Welsh sounds so vibrant and lively.”

  But how does Welsh respond to English innovations?

By changing letters slightly and awkwardly. Factory becomes ffactori, mobile phone y ffon mobil, and physiotherapy ffysiotherapi. This even happens to words that have long had Welsh equivalents. Teacher Nia Williams points out some classics: “snogio” meaning to snog, “licio” to like and “ffag” a cigarette.

  There is a humour that arises when the most prosaic phrases are translated. Catrin James, Welshspeaking manager of Cardiff band the Automatic, points out her favourite. “I sit in the office every day hearing robotic voices coming out of lorries saying ‘This vehicle is reversing’ in Welsh – ‘Mae’r cerbyd yn mynd yn ôl!’ – and it just makes me laugh.” What is clear across the board is that the new breed of Welsh speakers are not afraid to poke fun at themselves. 
  But that is not to say the campaign ends there. Stephens insists, “Welsh is still not really recognised as an official language of Wales.” The bands that have crossed over have all been bilingual, and those that sing in the language that comes naturally to them face an uphill struggle to succeed outside Wales. Only when people outside

Wales start accepting Welsh as a modern, living language used by hundreds of thousands of people, will it travel any further. Then all you monoglots beyond Offa’s Dyke will be able to wrap your tonsils around words like Llanfairpwllgwyngyllgogerychwyrndrobwllllantysiliogogogoch

and clear your spit into a hankie with the rest of us.

  (The Guardian, shortened)

{{Slutt}} 

{{Margtekst:}} 

Dylan Thomas -– playwright and poet

Offa’s Dyke -– a medieval earthwork built by Anglo-Saxon king Offa to defend against the Welsh

Llanfairpwllgwyngyllgogerychwyrndrobwllllantysiliogogogoch – a village in North Wales famous for having the longest place-name in the UK. (It means “St Mary’s church in the hollow of the white hazel near to the rapid whirlpool of Llantysilio of the red cave”.)

{{Slutt}} 

{{Gloser:}} 

Glossary pp. 384–386

(p. 384):

doomed -- dødsdømt/dødsdømd

thrashing -- juling

revival -- renessanse

curriculum -- læreplan

equal footing -- lik status

bilingual -- tospråklig/tospråkleg

compulsory subject – obligatorisk fag

to wither on the vine -- å råtne på rot / å rotne på rot

census -- folketelling/folketeljing

to reclaim -- å ta tilbake

hearth -- hjemmets arne / barndomsheim

pagan -- hedning-/heidningbard skald

to boom -- å blomstre

(p. 385):

offender -- forbryter/forbrytar

mishmash -- blanding

(p. 386):

vibrant -- pulserende, livfull / pulserande, livfull

innovation -- her: nytt ord

awkwardly -- klumsete

equivalent -- tilsvarende ord / tilsvarande ord

prosaic -- prosaisk

breed -- rase

monoglot -- en som bare snakker ett språk / ein som berre snakkar eitt språk

tonsils -- mandler/mandlar

hankie -- lommetørkle

{{Slutt}} 
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{{Bildetekst:}} 

Welsh rock band Manic Street Preachers
{{Bildeforklaring:}} 

En ung mann med rødt hår som spiller el-gitar på en scene. Vi ser det walisiske flagget i bakgrunnen

{{Slutt}} 
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>>>> Activities

1. Understanding The Text
Without looking back at the text, turn to your neighbour and see if you can answer the following questions:

a) What was “the Welsh not”?

b) What happened in 1993, and what consequences has this had?

c) What is “Wenglish”?

d) How has Welsh fared compared with other minority languages?

e) How are young Welsh-speakers different to the older generation in their attitude to English?

f) How is the author’s command of Welsh these days?

2. Discussion
Do you agree or disagree with the following statements? Explain your reasons.

a) There are strong similarities between the language situation in Wales and in Norway (i.e. bokmål/nynorsk).

b) In the long run, Welsh will not survive.

c) The Welsh are foolish to spend so much energy on keeping a minority language alive, so long as English is a world language.

d) A bi-lingual upbringing is a good thing.

e) In a hundred years’ time we will all only speak English.

3. Writing
Choose one of the statements in Activity 2 and write an argumentative essay, a blog entry or a letter to the editor in which you argue for or against the statement. Remember to adapt your style of writing to the genre you choose. (See Toolbox on access.cappelen.no for information about

genres.)

4. Vocabulary – Idioms
a) Rewrite sentences 1–6 using the following idioms:

-– to be on an equal footing with someone/ something

-– to wither on the vine

-– to face an uphill struggle

-– to poke fun at someone/something

-– to have something in spades

-– to turn up your nose at something

1. He’s going to find life rather difficult now that he’s alone.

2. All his good ideas came to nothing.

3. They think they are too good to have to cooperate with people like me.

4. She’s one of these artists with so much charm and talent.

5. He’s a satirical comedian who likes to ridicule political figures.

6. She demands to be given the same treatment as male employees.

b) Match the words in the column below that have the same or a similar meaning:

-- jumble 
-- trendy

-- lilting 
-- mishmash

-- bustling 
-- singing

-- booming 
-- including

-- prosaic 
-- blossom

-- vibrant 
-- everyday

-- faddy 
-- busy

-- encompassing 
-- lively

-- bloom 
-- thriving
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xxx2 Chapter 9 – Black America
{{Bildetekst:}} 

Louisville, 1937: Black flood victims line up to receive food and clothing from a Red Cross relief station in front of an ironically titled board 

{{Bildeforklaring:}}

Et fotografi av en lang kø med negere som står og venter. Bak dem ser vi en plakat som viser glade (hvite) mennesker i en bil – og teksten; ”World’s highest standard of living. There’s no way like the American way!”

{{Slutt}} 
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When dealing with blacks in America three things must be kept in mind. First, they were never immigrants. They were abducted from their homes and forced to work under threat of death. Second, they were stripped of their original identity and kept in ignorance for centuries. Third, they were and are a minority no larger than slightly more than 12 percent of the total population. Their history is unique among Americans.

xxx3 Let My People Go: Black America

  “Go down, Moses, way down in Egypt’s land

  Tell ol’ Pharaoh, Let my people go.”

  - African American spiritual

Between 1619, when the first slave ship came to Jamestown, and 1808, when the slave trade was outlawed, some 10 to 15 million Africans were kidnapped and forced into slavery in the English colonies of North America. By the time the United States gained independence in 1783, slavery had spread to all the colonies. It gradually died out in the North, but it grew in importance in the Southern states.

  To justify exploitation of blacks an ideology of racism was developed. It held that all black people were biologically inferior to all whites. They were a more primitive “race” with less intelligence, lower morals and no civilization. When they arrived, they were forbidden to speak their native languages, stripped of their names, prohibited to read or write or to meet in groups of more than five. They were inspected like animals at public auctions at which families were split up and sold to separate buyers. They were denied any shred of humanity.

xxx4 Resistance and Civil War

Yet this treatment did not crush all opposition. Slaves revolted and ran away. Although slavery was accepted by the Constitution of 1787, gradually an idealistic movement developed in the North which wished to abolish slavery – Abolitionism. Together with free blacks, Abolitionists organized the Underground Railway, an illegal escape route to the North and Canada.

{{Margtekst:}} 

Frederick Douglass was a hero of the Abolitionist movement.

Born into slavery in Maryland, he escaped when 21 years old. Having learned to read and write, he established an abolitionist newspaper. In one of his speeches he said: “I stand before you this evening as a thief and a robber. I stole this head. I stole this body. I took them from my master and ran off with them.”

{{Slutt}}

{{Gloser:}} 
to abduct -- å bortføre

to justify -- å rettferdiggjøre / å rettferdiggjere

exploitation -- utnyttelse, utbytting / utnytting, utbytting

inferior -- underlegen

prohibited -- forbudt/forboden

shred -- snev

to revolt -- å gjøre opprør / å gjere opprør

to abolish -- å avskaffe

{{Slutt}} 
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During the early 1800s, the two regions developed differently. While slavery was ended in the North, it actually grew in the South. 
{{Margtekst:}} 

See Chapter 2, pp. 85–87.
{{Slutt}} 

{{Bildetekst:}} 
A slave nurse with her mistress’s son on her lap, 1850
{{Bildeforklaring:}} 

Et bilde av en mørkhudet kvinne med en hvit unge i fanget

{{Slutt}} 
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When the Civil War broke out between the North and the South in 1861, it was not fought to free the slaves, it was fought to preserve the Union after Southern states left it. The fact was that though many Northerners believed in the humanity of black people, few believed in their equality.

This was one reason why the Freedmen’s Bureau was established in 1865 to guide the newly freed blacks to self-sufficiency. This was one of a number of measures to improve the situation of blacks taken by Congress during “Reconstruction” (1865–1877), a period in which Northern

troops occupied the South.

xxx4 Jim Crow

By 1877 the North had grown tired of trying to reform the South. Troops were withdrawn and government was handed back to local authorities. Many of the civil rights gained by blacks during Reconstruction were then taken away. New laws called Black Codes or Jim Crow laws were passed according to which blacks could not vote, marry whites or mix with whites in public places, give evidence against whites in court, buy or rent farmlands or attend the same schools. Taken together, these created a system of segregation that made blacks inferior to whites.
{{Gloser:}} 
to preserve -- å bevare

self-sufficiency -- selvstendighet/sjølvstende

segregation -- her: raseskille/ raseskilje

{{Slutt}} 

{{Bildetekst:}} 

Abraham Lincoln (1809–1865) portrayed on a 1909 souvenir postcard as the Great Emancipator of the black slaves

{{Bildeforklaring:}} 

Bilde av en hvit mann som står med den ene armen i været. På bakken foran ham sitter det noen negere og kneler for ham.

{{Slutt}} 
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If blacks protested, they risked being lynched by the

Ku Klux Klan.

  Despite this, blacks did protest segregation as unconstitutional, appealing the Jim Crow laws to the Supreme Court. To their disappointment, in 1896 the Supreme Court accepted the southern white argument that this was a “separate but equal” system. The “separate” part was carried out. The “equal” part was not. The Civil War had ended slavery, but blacks were forced to accept second class citizenship for another century.

xxx4 A dream deferred

When segregation was forced on them, blacks in the South were left with two basic choices. They could try to make the best of a bad situation or they could try to change the situation itself. Booker T. Washington preferred the first alternative. A former slave, he wanted blacks to show they were no threat to the white man by concentrating on acquiring skills and becoming good citizens. Hard work, not protest, was the road to equality. He founded the Tuskegee Institute to provide blacks with training to improve their condition.

  W.E.B. Du Bois, a black Harvard professor, disagreed with Washington. Without legal and political rights, he argued, equality was not possible. Segregation had to be fought. He helped found the National Association for the Advancement of Colored People (NAACP) in 1909. When white rioters repeatedly attacked successful black business districts in Southern cities, many blacks were convinced that Du Bois was correct. Despite violent suppression, blacks protested, but conditions remained grim.

  When the US mobilized for the First World War, a new choice for blacks appeared – moving to the North and West where there were jobs in the war industries. Hundreds of thousands of blacks voted with their feet. They created vibrant new black communities in the industrial cities. For the first time, blacks were able to develop their own culture without white interference. Harlem in New York became the center of black artistic and organizational activities. The “Harlem Renaissance” of the 1920s raised hopes for equality and recognition as black music and

entertainment enriched American culture.

  But the dream was not to be. The coming of the Great Depression in the 1930s made it painfully clear that blacks were also subject to racism in the North.
{{Margtekst:}} 

Most blacks in the South had no choice but to stay on the

plantations after the Civil War. They had no other home. On

the other hand, white plantation owners needed black labor to work their land. The sharecropping system developed.

Blacks worked the white owner’s land and received a

“share” of the crop. The rest went to the owner. This quickly reduced most blacks to debtors tied to the land, a

position only barely better than the slavery they had

endured for centuries. 

{{Slutt}} 

{{Gloser:}} 

unconstitutional -- grunnlovsstridig

crop -- avling

debtor -- skyldner/skyldnar

to defer -- å utsette / å utsetje

rioter -- opprører/opprørar

to be subject to -- å være offer for / å vere offer for

{{Slutt}} 

{{Bildetekst:}} 

Members of the white racist group the Ku Klux Klan, 1868
{{Bildeforklaring:}}

Vi ser to personer i mørke kapper. De har hvite tøymasker over hodet og ansikt
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They were confined to sub-standard housing in ghettos and

were the last hired and the first fired. Nonetheless, the North remained the preferred route of escape from the South and even more black labor moved there during the Second World War. It was during this war against Nazi racism that many blacks were inspired to continue that fight back home against segregation in the South.

xxx4 Fighting for black rights

Blacks had fought and died defending American freedom in the Second World War. In recognition of this, segregation in the armed forces was ended in 1948. This was a great step forward. Another important step was taken in 1954 when the Supreme Court struck down its earlier 1896 decision and declared that “separate but equal” was unconstitutional.

  Though segregation was then illegal, it required a campaign on the ground to force the South to actually end it. In the 1950s and early 1960s, the Civil Rights Movement mobilized blacks and whites to challenge Black Codes throughout the South through peaceful protests and non-violent actions. Mixed groups of white and black demonstrators called Freedom Riders took buses from town to town de-segregating restaurants, swimming pools and other public facilities.
>>>> Spot check

a) About how many blacks were forced into slavery?

b) What was the Underground Railway?

c) Why was the Freedmen’s Bureau established?

d) What were Jim Crow laws?

e) What was the Harlem Renaissance?

{{Gloser:}} 

to be confined -- to å matte holde seg i et begrenset område / å måtte halde seg i eit avgrensa område

sub-standard -- dårlig/dårleg

{{Slutt}} 
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Protests reached a high point 1963 when 250,000 protestors took part in the March on Washington, the occasion of Martin Luther King’s great speech “I Have a Dream” (see p. 410). In 1964 the Civil Rights Act was passed and, the following year, the Voting Rights Act. These acts finally gave all blacks legal and political equality, ending segregation forever.

  But they did not end racism, nor did they give blacks social and economic equality.

xxx4 Black Power

Blacks in the northern cities had long had their civil rights, but still found themselves poor and exploited. Many of them rejected King’s non-violent approach. Their anger boiled over in the late 1960s in violent race riots in many cities. Rather than seeking integration with the whites, new leaders preached the necessity of separation in order to develop black pride and Black Power. People like Malcolm X, Stokely Carmichael, Huey Newton and Angela Davis wanted a proud and selfsufficient black community. Newton helped found the Black Panthers with the aim of defending that black community, with violence if necessary.

  The fight for black rights had split into opposing camps with differing means and ends. By the end of the 1960s many civil rights supporters had become alarmed at the chaos that seemed to be developing. The liberal political coalition that had pushed forward civil rights in Congress broke down. The assassination of Martin Luther King in 1968 marked the end of the non-violent movement that had begun in the 1950s. Much had been gained during those years. The issue then became how the newly won rights would be used to improve conditions for blacks.

xxx4 Pursuing equality

The late 1960s saw the beginning of years of voter registration campaigning among blacks in the South, and also throughout the nation. The aim was to turn voting rights into political power. Southern black voter registration grew by over 50%. The number of elected black officials in the South jumped from only about 70 in the mid-1960s to more than 5000 in the South and over 8000 nationwide by the end of the century. Yet this still represented less than 2% of all elected officials. With

more than 12% of the population, blacks still remained badly underrepresented.

{{Margtekst:}} 

One of the few cultural elements blacks were able to preserve from their African heritage was music. During

slavery, Negro spirituals comforted an oppressed people.

Work songs helped them survive in the fields. The Blues

helped them deal with personal sorrow. It was from these

roots that Jazz developed in New Orleans when slavery

ended. Rhythm and Blues, Swing, Rock & Roll and Rap all

share this same source.
{{Slutt}} 

{{Gloser:}} 

public facilities – offentlige fasiliteter / offentlege fasilitetar

act -- lov

race riot -- raseopprør

self-sufficient -- selvhjulpen/sjølvhjelpen

assassination -- mord

official -- embetsmann
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In 2007 only 9% of Congressmen were black and there was

only one black Senator out of one hundred. There was progress, but not equality.

  Much the same can be said for the economic situation of blacks. The number living in poverty went down drastically during the 1960s, helped by new welfare programs created during Lyndon B. Johnson’s Great Society and by new laws prohibiting discrimination in the workplace. Disadvantaged blacks were given special access to higher education. As a result, black income increased by more than 30% by the end

of the century, growing more quickly than white income. A black middle class emerged, making up about a third of the total black population. Yet blacks as a whole still remained near the bottom of the income ladder in 2000. The median black income was only $25,100 compared to $45,400 for whites.

xxx4 Black America today

Looking back, there can be little doubt that the black community has come very far since the 1950s. Black Americans can now be found in all walks of life. The evil of open racial prejudice and discrimination has been greatly reduced, if not eliminated. For many blacks the integration so dearly wished by Martin Luther King has taken place. A sign of this is the number of black candidates in both major parties who have been seriously considered for nomination as President of the United States. These include the Rev. Jesse Jackson for the Democrats in the 1980s, former US General Colin Powell for the Republicans in the 1990s, and most recently both Secretary of State Condoleezza Rice for the Republicans and Senator Barack Obama for the Democrats. Such people stand

for the best and brightest among the new well educated and affluent black middle class. They act as role models for their community.

  For other blacks, however, the distance to white society has only grown greater. Paradoxically, this is also an effect of being integrated into the American mainstream. Since the 1970s the difference between rich and poor in the United States has been getting greater for all Americans. A

disturbing “underclass” has developed – a group so weak that its members have no chance to gain a toehold in American competitive life. Since a disproportionately large part of the black community is poor, it has been particularly hard hit, especially among the young. Drugs,

gangs and guns are a lethal mixture. Homicide is now a leading cause of death for black men between 18 and 24.
{{Bildetekst:}} 

Oprah Winfrey, host of the highest-rated television talk show in history 

{{Bildeforklaring:}}

Et fotografi av ne negresse

{{Slutt}} 

{{Gloser:}} 

progress -- framgang

disadvantaged -- fattig

median income -- gjennomsnittsinntekt

affluent -- velstående/velståande

to gain a toehold -- å finne fotfeste

lethal -- dødelig/dødeleg

{{Slutt}} 
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AIDS is a leading cause of death among black women between 25 and 44. Blacks go to prison far more often than whites. There are more black men in federal, state and local prisons than enrolled at colleges and universities.

  Today critics fear that the black community has become split, that the new black middle class has abandoned its poorer brothers and sisters to the ghetto, robbing them of the very leadership they need to improve their condition. Others disagree, pointing to the increasing level of black political leadership in the cities as a positive sign of improvement. No one, however, believes that the United States has yet found the formula to provide social and economic equality to all its black citizens. That may have to wait for another American revolution.

>>>> Spot check

a) When was the “March on Washington”?

b) What was the Black Power movement?

c) Why has voter registration been important for blacks?

d) Why is the “underclass” a particularly serious threat for the black community?

e) Why do some fear that the black community is split today?

{{Gloser:}} 

enrolled -- registrert som student

to abandon -- å forlate

{{Slutt}} 

{{Bildetekst:}} 

US Secretary of State Condoleezza Rice, 2007 – the first black woman (and the second woman) to serve as Secretary of State
{{Slutt}} 
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>>>> Activities
1. What Happened When?

Here are some important dates in black American history. Write a sentence for each, explaining what took place that year. (You may want to design a timeline – such as the one on p. 77.) 1619 – 1787 – 1808 – 1861 – 1865 – 1877 –

1896 – 1909 – 1948 – 1954 – 1964 – 1968

2. Vocabulary
a) Find words in the text that mean the same as these Norwegian words: integrering – innblanding – frigjøring/frigjering – (rase)skille/skilje – attentat – borgerrettigheter/borgarrettar – fordom – opprør – jevnbyrdig/jambyrdig

b) Without using your dictionary, write brief definitions in English for each of the following nouns. Then make a sentence using each. Finally compare your definitions with your English-English dictionary’s. abolitionism – welfare program – civil rights – emancipation – racism – non-violence – progress

3. Discussion
a) Does what you have read about the situation of blacks in America today make you more optimistic or more pessimistic about their future? Why?

b) Some examples of successful black Americans are mentioned in the text. Can you think of others? What are they famous for?

4. Terms For Race
Through the years many terms have been used to denote the people taken from Africa and forced into slavery in the United States. Here are a few:

-– “Negro” is a term derived from Spanish (for black) and used by both slave owners, Abolitionists, freed slaves and others up to the 1950s.

–- “Colored” is a somewhat wider term that has also been applied to Native Americans and Asians, as well as blacks, through the years.

–- “Black” is a term used alternately by racists in the South during segregation and by both the Civil Rights Movement and the militant Black Power movement in the North in the 1950s and 1960s. It is considered a neutral term today. 

-– “Afro-American” or “African American” is a term popular since the early 20th century, but particularly since the 1970s.

-– “Nigger” (derived from Negro) is a negative term used by white racists since slavery began, but it also has a long history of use within the black community, particularly in poor urban neighborhoods. Rap artists use it about themselves and others as a mark of identification with poor and oppressed blacks – not always a positive association. It is often then spelled with a “z” – “Niggaz”.

a) Which of these terms have you heard or read most often? Where?

b) Which of these terms would you choose to use if you were to write about the issue?
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c) Place the terms in the order you find most acceptable to least acceptable. Compare your ranking with other pupils’ and defend your choices.

5. Writing
Choose one task. See Toolbox (access.cappelen.no) for help on genres. 

a) Write a persuasive essay in which you discuss the following statement: “The situation for blacks in the USA is far better today than it has ever been.”

b) You are a Norwegian exchange student in the USA. Your social studies teacher asks you to give a talk to your American class about the relationship between different ethnic groups in Norway. Write the manuscript for your speech.

6. Listening – Elizabeth’s Story
In 1954 the United States Supreme Court ruled that segregation (the separation of races) in public schools was unconstitutional. In the summer of 1957, the city of Little Rock, Arkansas made plans to desegregate its public schools starting at the high school level. The night before school was to start on September 2, Arkansas Governor Orval Faubus, who was against desegregation, called out the state’s National Guard to surround Little Rock Central High

School and prevent black students from entering. President Eisenhower had no alternative but to take control of the

National Guard. The same soldiers who had prevented the nine students from entering were now ordered to escort and

protect them.
{{Bildetekst:}} 

Elizabeth Eckford is met with hostile screams and stares from fellow students and onlookers on her first day of school

{{Bildeforklaring:}}

En fotografi av en ung mørkhudet kvinne med skolebøker under den ene armen. Rundt henne ser vi hvite kvinner i samme aldersgruppe som ser stygt på henne og roper til henne

{{Slutt}} 
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On September 25, 1957 the nine black students entered Central High School.

  Elizabeth Eckford was one of those students.

This is the story of her first attempt to enter Central High on September 3. Listen to it on the Access CD or on our website. 

a) Before listening, make sure you know what these words mean: superintendent, conscious, bayonet, to glare, to lynch, to holler.

b) While listening, note down what Elizabeth says about 

-– her preparations before going to school that morning

-– her first impressions when she came to the school

-– the way the crowd behaved at first

-– what the guards did when she tried to enter the school

-– what the crowd then did, and what they threatened to do

-– how she managed to get away from the school

c) Compare notes with a partner, and then discuss how you reacted to Elizabeth’s story.

7. Quick Research
Choose one task. There are resources available on access.cappelen.no.

a) Work in pairs. Choose one person from the list below and write a brief biography of him or her in your own words. Remember to cite your sources. Harriet Tubman – Rosa Parks – Langston Hughes – Alice Walker – Robert Johnson – Malcolm X – Spike Lee – Mohammad Ali – Louis Armstrong – Alex Haley – Condoleezza Rice

b) In the listening activity above, you heard the story of Elizabeth Eckford, one of the “Little Rock Nine”. Find out more about this group of black students and their struggle to attend Little Rock Central High School. Write a summary in three or four paragraphs where you answer this question: What happened to the “Little Rock Nine” after September 25, 1957?

c) How did people react to the “Black Power” demonstration during the 1968 Olympic Games in Mexico (see picture below). Write a summary in three or four paragraphs. 
{{Bildetekst:}} 

American sprinters Tommie Smith and John Carlos raise their

fists and give the Black Power Salute at the 1968 Olympic

Games in Mexico City. The move was a symbolic protest against racism in the United States

{{Bildeforklaring:}} 

Fotografi av tre menn på premiepallen – to negere og en hvit mann. Negerne holder en arm hver i luften med knyttet neve

{{Slutt}} 
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The Adventures of Huckleberry Finn by Mark Twain is set in the slave ridden South before the Civil War. It tells the tale of Huck and Jim – a young boy and a slave sharing a raft floating down the Mississippi River. Huck is running away from “sivilization” with all its rules and limitations. Jim is escaping from slavery to freedom. The heart of the book is their relationship. There is a struggle going on inside Huck’s conscience. Should he do what he has been taught is right and turn Jim in to the

authorities? Or should he be true to his friend Jim and break the law? In the following excerpt the raft is approaching the river town of Cairo, Illinois – a free state. Jim is happier and happier. Huck is more and

more miserable. Things are coming to a head.

xxx3 The Adventures of Huckleberry Finn - by Mark Twain
{{Dikt/Tekst:}} 
Jim talked out loud all the time while I was talking to myself. He was saying how the first thing he would do when he got to a free State he would go to saving up money and never spend a single cent, and when he got enough he would buy his wife, which was owned on a farm close to where Miss Watson lived; and then they would both work to buy the two children, and if their master wouldn’t sell them, they’d get an Ab’litionist to go and steal them.

  It most froze me to hear such talk. He wouldn’t even dared to talk such talk in his life before. Just see what a difference it made in him the minute he judged he was about free. It was according to the old saying, “Give a nigger an inch an he’ll take an ell.” Thinks I, this is what comes of my not thinking. Here was this nigger which I had as good as helped to run away, coming right out flat-footed and saying he would steal his children – children that belonged to a man I didn’t even know; a man that hadn’t ever done me no harm.

  I was sorry to hear Jim say that, it was such a lowering of him. My conscience got to stirring me up hotter than ever, until at last I says to it, “Let up on me – it ain’t too late, yet – I’ll paddle ashore at the first light, and tell.” I felt easy, and happy, and light as a feather, right off. All my troubles was gone. I went to looking out sharp for a light, and sort of singing to myself. By and by one showed. Jim sings out:

  “We’s safe, Huck, we’s safe! Jump up and crack yo’ heels, dat’s de good ole Cairo at las’, I jis knows it!”

{{Gloser:}} 

raft -- flåte

conscience -- samvittighet/samvit

{{Slutt}}
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I says:

  “I’ll take the canoe and go see, Jim. It mighn’t be, you know.”

  He jumped and got the canoe ready, and put his old coat in the bottom for me to set on, and give me the paddle; and as I shoved off, he says:

  “Pooty soon I’ll be a-shout’n for joy, en I’ll say, it’s all on accounts o’ Huck; I’s a free man, en I couldn’t ever ben free ef it hadn’t ben for Huck; Huck done it. Jim won’t ever forgit you, Huck; you’s de bes’ fren’ Jim’s ever had; en you’s de only fren’ ole Jim’s got now.”

  I was paddling off, all in a sweat to tell on him; but when he says this, it seemed to kind of take the tuck all out of me. I went along slow then, and I warn’t right down certain whether I was glad I started or whether I warn’t. When I was fifty yards off, Jim says:

  “Dah you goes, de ole true Huck; de on’y white genlman dat ever kep’ his promise to ole Jim.”

Well, I just felt sick. But I says, I got to do it – I can’t get out of it. Right then, along comes a skiff with two men in it, with guns, and they stopped and I stopped. One of them says:

  “What’s that, yonder?”

{{Gloser:}} 

to take the tuck all out of me -- å ta futten ut av meg

skiff – pram
{{Slutt}} 

{{Bildetekst:}} 
N. Currier (1813-88) and J. M. Ives (1824-95): “Loading Cotton on the Mississippi”, 1870
{{Bildeforklaring:}} 

Et maleri som viser en hjuldampbåt som ligger til kai. På kaia ser vi flere store baler med bomull, og noen negere som driver og laster dem om bord
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---- 403 til 428
“A piece of a raft,” I says.

  “Do you belong on it?”

  “Yes, sir.”

  “Any men on it?”

  “Only one, sir.”

  “Well, there’s five niggers run off tonight, up yonder above the head of the bend. Is your man white or black?”

  I didn’t answer up prompt. I tried to, but the words wouldn’t come. I tried, for a second or two, to brace up and out with it, but I warn’t man enough – hadn’t the spunk of a rabbit. I see I was weakening; so I just give up trying, and up and says:

  “He’s white.”

  “I reckon we’ll go and see for ourselves.”

  “I wish you would,” says I, “because it’s pap that’s there, and maybe you’d help me tow the raft ashore where the light is. He’s sick – and so is mam and Mary Ann.”

  “Oh, the devil! we’re in a hurry, boy. But I s’pose we’ve got to. Come – buckle to your paddle, and let’s get along.”

  I buckled to my paddle and they laid to their oars. When we had made a stroke or two, I says:

  “Pap’ll be mighty much obleeged to you, I can tell you. Everybody goes away when I want them to help me tow the raft ashore, and I can’t do it by myself.”

  “Well, that’s infernal mean. Odd, too. Say, boy, what’s the matter with your father?”

  “It’s the – a – the – well, it ain’t anything much.”

  They stopped pulling. It warn’t but a mighty ways to the raft, now.

  One says:

  “Boy, that’s a lie. What is the matter with your pap? Answer up square, now, and it’ll be the better for you.”

  “I will, sir, I will, honest – but don’t leave us, please. It’s the – the – gentlemen, if you’ll only pull ahead, and let me heave you the head-line, you won’t have to come a-near the raft – please do.”

  “Set her back John, set her back!” says one. They backed water. “Keep away, boy – keep to looard. Confound it, I just expect the wind has blowed it to us. Your pap’s got the smallpox, and you know it precious well. Why didn’t you come out and say so? Do you want to spread it all over?”

  “Well,” says I, a-blubbering, “I’ve told everything before, and then they just went away and left us.”

  “Poor devil, there’s something in that. We are right down sorry for you, but we – well, hang it, we don’t want the smallpox, you see. Look here, I’ll tell you what to do.
{{Gloser:}} 
prompt -- med en gang / med ein gong

buckle to your paddle -- heng i og ro

smallpox -- kopper/koppar

{{Slutt}} 
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Don’t you try to land by yourself, or you’ll smash everything to pieces. You float along down about twenty miles and you’ll come to a town on the left-hand side of the river. It will be long after sun-up, then, and when you ask for help, you tell them your folks are all down with chills and fever. Don’t be a fool again, and let people guess what is the matter. Now we’re trying to do you a kindness; so you just put twenty miles between us, that’s a good boy. It wouldn’t do any good to land yonder where the light is – it’s only a wood-yard. Say – I reckon your father’s poor, and I’m bound to say he’s in pretty hard luck. Here – I’ll put a twenty dollar gold piece on this board, and you get it when it floats by. I feel mighty mean to leave you, but my kingdom! it won’t do to fool with smallpox, don’t you see?”

  “Hold on, Parker,” says the other man, “here’s a twenty to put on the board for me. Goodbye, boy, you do as Mr Parker told you, and you’ll be all right.”

  “That’s so, my boy – goodbye, goodbye. If you see any runaway niggers, you get help and nab them, and you can make some money by it.”

  “Goodbye, sir,” says I, “I won’t let no runaway niggers get by me if I can help it.”

They went off and I got aboard the raft, feeling bad and low, because I knowed very well I had done wrong, and I see it warn’t no use for me to try to learn to do right; a body that don’t get started right when he’s little, ain’t got no show – when the pinch comes there ain’t nothing to back him up and keep him to his work, and so he gets beat. Then I thought a minute, and says to myself, hold on – s’pose you’d a done right and give Jim up; would you felt better than what you do now? No, says I, I’d feel bad – I’d feel just the same way I do now. Well, then, says I, what’s the use you learning to do right, when it’s troublesome to do

right and ain’t no trouble to do wrong, and the wages is just the same? I was stuck. I couldn’t answer that. So I reckoned I wouldn’t bother no more about it, but after this always do whichever come handiest at the time.

(excerpt)

{{Slutt}} 

{{Gloser:}} 

chills -- frysetokter

wage -- lønn
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>>>> Activities

1. Discussion
Discuss in pairs:

a) How does Huck react to Jim’s plan of buying his wife and children?

b) Huck goes off to turn in Jim. What changes his mind, do you think?

c) How does Huck make the men believe that there is smallpox on the raft? What does this tell us about Huck? 

d) How would you characterize the bounty hunters that Huck meets?

e) If there had been someone with smallpox on the raft, what do you think the men should have done?

f) After this episode Huck figures he has no morality. Why? Do you agree?

g) Choose one or two sentences that suggest that Huck has inherited standard white racist attitudes. Then choose one or two sentences which suggest the opposite.

h) Make sure you know what we mean by the term “characterization” (see Toolbox on access.cappelen.no). Then discuss Twain’s characterization of Jim.

i) Some critics have accused Mark Twain of racism because of his use of the word “nigger,” the way that Jim is portrayed in this book and the fact that it is Huck, a white boy, who is in charge of the situation of a black man. Others think the book opposes prejudice. Judging from what you have read here, what do you think?

2. Styles Of Writing
Mark Twain was famous for his “deadpan” humor – a kind of humor in which a serious tone is taken when making a remark

which is quite funny. The more the contrast between the tone and the content, the better. For example, in 1897 it was incorrectly reported in the New York Journal that Mark Twain had died in Europe. Upon hearing this, Twain sent the following telegram to America: “Reports of my death are greatly exaggerated.”

  Can you find examples of such deadpan humor in the excerpt given here?

3. Role Play
Make groups of three. One of you is Huck and the other two are bounty hunters. Now play out the scene in which they meet on the river. Let the two bounty hunters speak about equally as much by dividing the lines of speech on pp. 403–404 that begin with “Poor devil. There’s something in that.” If you like, you can end by inventing a conversation

between the two after they leave Huck.

4. Language
a) This novel is written in dialect. See if you can re-write the following sentences in standard English, as in the example: 

-– It most froze me to hear such talk. It almost froze my blood to hear him talk like that.

-– Let up on me – it ain’t too late, yet – I’ll paddle ashore at the first light.
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-– Pooty soon I’ll be a-shout’n for joy, en I’ll say, it’s all on accounts o’ Huck.

-– I didn’t answer up prompt.

-– Answer up square now, and it’ll be the better for you.

-– We are right down sorry for you, but we – well, hang it, we don’t want the smallpox, you see.

-– I see it warn’t no use for me to try to learn to do right: a body that don’t get started right when he’s little, ain’t got no show.

b) What is the effect of Twain’s use of dialect? What would be lost if the story had been written in standard English?

5. Writing
Choose one task:

a) Write a report from the bounty hunters to the sheriff they work for, telling about their day’s work, including the meeting with the boy and his father with the smallpox. You can use your imagination for other events, if you wish. You can also try to write in dialect, if you like.

b) Tell the story from Jim’s perspective. Use standard English.

6. Quick Research
a) What was the Underground Railway in the United States?

b) The Compromise of 1850 was between free states and slave states. What did it say about escaped slaves like Jim? Where would a slave like Jim be safe? 
{{Bildetekst:}} 

Eddie Hodges as Huck Finn and boxer Archie Moore as Jim, 1960

{{Slutt}} 
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One morning Abel Meeropol, a schoolteacher from the Bronx in New York, opened his newspaper and saw a photograph of the lynching of Thomas Shipp and Abram Smith in Marion, Indiana on August 7, 1930. He was so horrified he wrote the poem “Strange Fruit” to express his disgust and later put it to music. It became the signature song of the immortal jazz singer, Billie Holiday. It is said she broke down after every performance. The scars go deep in Black America.

xxx3 Strange Fruit - by Abel Meeropol
{{Dikt/Tekst:}} 
  Southern trees bear strange fruit,

  Blood on the leaves and blood at the root,

  Black bodies swinging in the southern breeze,

  Strange fruit hanging from the poplar trees.

  Pastoral scene of the gallant south,

  The bulging eyes and the twisted mouth,

  Scent of magnolias, sweet and fresh,

  Then the sudden smell of burning flesh.

  Here is fruit for the crows to pluck,

  For the rain to gather, for the wind to suck,

  For the sun to rot, for the trees to drop,

  Here is a strange and bitter crop.

(As sung by Billie Holiday)

{{Slutt}}

{{Gloser:}} 

immortal -- udødelig/udødeleg

breeze -- bris

pastoral scene -- idyllisk bilde / idyllisk bilete

crop -- avling

{{Slutt}} 
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>>>> Activities

1. Understanding The Poem
a) This poem is based on a metaphor – hanging bodies are fruit. Why is this so effective in expressing disgust?  What does it bring to mind – that is, what are its connotations?

b) The second stanza is a set of contrasts. What is being contrasted? What is the poet trying to point out with this contrast, do you think?

c) The final stanza suggests some gruesome images, but it never actually describes anything. What do you see in your “mind’s eye” when you read these lines?

d) Read the final stanza aloud. Why do you suppose the poet keeps repeating the phrase “For the …”? What is the effect of this repetition?

2. Discussing The Poem
Discuss in small groups:

a) This poem was written by a white man in the Bronx. What audience do you think he was trying to reach with it? What impact did he hope to make on his audience?

b) Why do you think Billie Holiday had such strong emotions singing it?

c) Some argue that literature should stay away from politics. Others believe that there is no literature that is not in some way political. Use this poem as a point of departure to discuss these views. For example, is “Strange Fruit” a good poem worth printing as art alone, or is it only the content of it that makes it worthwhile?

d) People who oppress others need to think of their victims as less than human. Do you know of other examples of this than the one shown in this poem? Are such attitudes to be found today? What can be done to combat them?

3. Writing
Choose one task:

a) Write a short story about the events that lead up to the lynching in this poem. You can choose your point of view and use your imagination freely.

b) Write a newspaper article about this lynching. It can be a local newspaper or a national newspaper. Keep in mind what audience you are writing for and how you want to present your materials.

4. Language – finding the right words
A poet has many words to choose between. The point is to find exactly the right ones. Find the words in the poem that correspond with the ones listed below. Then put

the words in the list in the poem. What is the effect?

foliage – undulating – suspended – swollen – warped – clean – putrefy – astringent
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5. Writing
During the course of this school year, you have listened to some powerful stories told by young women from various backgrounds and historical periods. Write an essay in which you compare and contrast at least two of them:

-– Sarah from Derbyshire (see p. 34)

-– Thandi from South Africa (see p. 276)

-– Rachel from London (see p. 341)

-– Elizabeth from Little Rock (see p. 399)

  Tape scripts for the listening texts can be found on access.cappelen.no.

6. Quick Research
Make a brief biography of Billie Holiday. Then find another one of her songs and present it to the class, starting with her biography.

{{Bildetekst:}} 

Billie Holiday (1915–1959)
{{Slutt}}
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In 1963, Martin Luther King Jr., a Baptist minister from Montgomery, Alabama, addressed a crowd of 250,000 people assembled in front of the Lincoln Memorial in Washington, D.C., to protest the continued oppression of blacks. That day was for him the culmination of many years as head of the Southern Christian Leadership Council fighting for civil rights in the South. His aim was to tear down the barriers of segregation in the South and discrimination in the North and to finally gain equality for blacks in America. His speech has become one of the most famous in American history and remains an inspiration for those fighting injustice and prejudice. The following is the exact text of the spoken speech, transcribed from recordings. In 1964 Dr. King was awarded the Nobel Peace Prize.

  Listen to the text before working with the exercises. You will find a recording of the speech on access.cappelen.no.

xxx3 I Have a Dream - By Martin Luther King Jr.

{{Dikt/Tekst:}} 

I am happy to join with you today in what will go down in history as the greatest demonstration for freedom in the history of our nation.

  Five score years ago, a great American, in whose symbolic shadow we stand today, signed the Emancipation Proclamation. This momentous decree came as a great beacon light of hope to millions of Negro slaves who had been seared in the flames of withering injustice. It came as a

joyous daybreak to end the long night of their captivity.

  But one hundred years later, the Negro still is not free. One hundred years later, the life of the Negro is still sadly crippled by the manacles of segregation and the chains of discrimination. One hundred years later, the Negro lives on a lonely island of poverty in the midst of a vast ocean of material prosperity. One hundred years later, the Negro is still languishing in the corners of American society and finds himself an exile in his own land. So we have come here today to dramatize a shameful condition.

  In a sense we have come to our nation’s capital to cash a check. When the architects of our republic wrote the magnificent words of the Constitution and the Declaration of Independence, they were signing a promissory note to which every American was to fall heir.
{{Gloser:}} 

minister -- prest

oppression -- undertrykkelse/undertrykking

barrier -- barriere

decree -- kunngjøring/kunngjering

beacon light -- ledestjerne/leiestjerne

to sear -- å brenne

manacles -- lenker/lenkjer

exile -- en som er i eksil / ein som er i eksil

{{Slutt}} 
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This note was a promise that all men, yes, black men as well as white men, would be guaranteed the unalienable rights of life, liberty, and the pursuit of happiness.

  It is obvious today that America has defaulted on this promissory note insofar as her citizens of color are concerned. Instead of honoring this sacred obligation, America has given the Negro people a bad check, a check which has come back marked “insufficient funds.” But we refuse to believe that the bank of justice is bankrupt. We refuse to believe that there are insufficient funds in the great vaults of opportunity of this nation. So we have come to cash this check – a check that will give us upon demand the riches of freedom and the security of justice. We have

also come to this hallowed spot to remind America of the fierce urgency of now. This is no time to engage in the luxury of cooling off or to take the tranquilizing drug of gradualism. Now is the time to make real the promises of democracy. Now is the time to rise from the dark and desolate valley of segregation to the sunlit path of racial justice. Now is the time to lift our nation from the quick sands of racial injustice to the solid rock of brotherhood. Now is the time to make justice a reality for all of God’s children.

  It would be fatal for the nation to overlook the urgency of the moment. This sweltering summer of the Negro’s legitimate discontent will not pass until there is an invigorating autumn of freedom and equality. Nineteen sixty-three is not an end, but a beginning. Those who hope

that the Negro needed to blow off steam and will now be content will have a rude awakening if the nation returns to business as usual. There will be neither rest nor tranquility in America until the Negro is granted his citizenship rights. The whirlwinds of revolt will continue to shake the foundations of our nation until the bright day of justice emerges.

  But there is something that I must say to my people who stand on the warm threshold which leads into the palace of justice. In the process of gaining our rightful place we must not be guilty of wrongful deeds. Let us not seek to satisfy our thirst for freedom by drinking from the cup of

bitterness and hatred. 

  We must forever conduct our struggle on the high plane of dignity and discipline. We must not allow our creative protest to degenerate into physical violence.
{{Gloser:}} 

promissory note -- statsobligasjon

to fall heir -- å bli arving av

unalienable -- umistelig/umisteleg

to default -- å misligholde / å misleghalde

vault -- hvelv/kvelv

hallowed -- hellig/heilag

tranquilizing -- beroligende/roande

sweltering -- brennhet/brennheit

discontent -- misnøye

invigorating -- opplivende/opplivande

rude awakening -- brå oppvåkning / brå oppvakning
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Again and again we must rise to the majestic heights of meeting physical force with soul force. The marvellous  new militancy which has engulfed the Negro community must not lead us to distrust of all white people, for many of our white brothers, as evidenced by their presence here today, have come to realize that their destiny is tied up with our destiny and their freedom is inextricably bound to our

freedom. We cannot walk alone.

  As we walk, we must make the pledge that we shall march ahead. We cannot turn back. There are those who are asking the devotees of civil rights, “When will you be satisfied?” We can never be satisfied as long as the Negro is the victim of the unspeakable horrors of police brutality. We can never be satisfied, as long as our bodies, heavy with the fatigue of travel, cannot gain lodging in the motels of the highways and the hotels of the cities. We can never be satisfied as long as a Negro in Mississippi cannot vote and a Negro in New York believes he has nothing for which to vote. No, no, we are not satisfied, and we will not be

satisfied until justice rolls down like waters and righteousness like a mighty stream.

{{Gloser:}} 

militancy -- aggressiv holdning

inextricably -- uløselig/uløyseleg

devotee -- tilhenger/tilhengjar

righteousness -- rettskaffenhet /ærlegdom, heiderleg framferd

{{Slutt}} 

{{Bildetekst:}} 
Martin Luther King Jr. at the March on Washington, August

1963
{{Bildeforklaring:}}

Et fotografi av en mørkhudet mann som står og taler til en stor forsamling (utendørs)

{{Slutt}} 
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I am not unmindful that some of you have come here out of great trials and tribulations. Some of you have come fresh from narrow jail cells. Some of you have come from areas where your quest for freedom left you battered by the storms of persecution and staggered by the winds of police brutality. You have been the veterans of creative suffering. Continue to work with the faith that unearned suffering is redemptive.

  Go back to Mississippi, go back to Alabama, go back to South Carolina, go back to Georgia, go back to Louisiana, go back to the slums and ghettos of our northern cities, knowing that somehow this situation can and will be changed. Let us not wallow in the valley of despair.

  I say to you today, my friends, so even though we face the difficulties of today and tomorrow, I still have a dream. It is a dream deeply rooted in the American dream.

  I have a dream that one day this nation will rise up and live out the true meaning of its creed: “We hold these truths to be self-evident: that all men are created equal.”

  I have a dream that one day on the red hills of Georgia the sons of former slaves and the sons of former slave owners will be able to sit down together at the table of brotherhood.

  I have a dream that one day even the state of Mississippi, a state sweltering with the heat of injustice, sweltering with the heat of oppression, will be transformed into an oasis of freedom and justice.

  I have a dream that my four little children will one day live in a nation where they will not be judged by the color of their skin but by the content of their character.

  I have a dream today.

  I have a dream that one day, down in Alabama, with its vicious racists, with its governor having his lips dripping with the words of interposition and nullification; one day right there in Alabama, little black boys and black girls will be able to join hands with little white boys and white

girls as sisters and brothers.

  I have a dream today.

{{Gloser:}} 

tribulations -- prøvelser/prøvelsar

redemptive -- frelsende/frelsande

to wallow -- å velte seg

creed -- trossetning/trussetning

interposition -- intervensjon

nullification -- annulering, opphevelse / annulering, oppheving

{{Slutt}} 
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I have a dream that one day every valley shall be exalted, every hill and mountain shall be made low, the rough places will be made plain, and the crooked places will be made straight, and the glory of the Lord shall be revealed, and all flesh shall see it together.

  This is our hope. This is the faith that I go back to the South with. With this faith we will be able to hew out of the mountain of despair a stone of hope. With this faith we will be able to transform the jangling discords of our nation into a beautiful symphony of brotherhood. With this faith we will be able to work together, to pray together, to struggle together, to go to jail together, to stand up for freedom together, knowing that we will be free one day.

  This will be the day when all of God’s children will be able to sing with a new meaning, “My country, ’tis of thee, sweet land of liberty, of thee I sing. Land where my fathers died, land of the pilgrim’s pride, from every

mountainside, let freedom ring.”

  And if America is to be a great nation this must become true. So let freedom ring from the prodigious hilltops of New Hampshire. Let freedom ring from the mighty mountains of New York. Let freedom ring from the heightening Alleghenies of Pennsylvania!

  Let freedom ring from the snow-capped Rockies of Colorado!

  Let freedom ring from the curvaceous slopes of California!

  But not only that; let freedom ring from Stone Mountain of Georgia!

  Let freedom ring from Lookout Mountain of Tennessee!

  Let freedom ring from every hill and molehill of Mississippi. From every mountainside, let freedom ring.

  And when this happens, when we allow freedom to ring, when we let it ring from every village and every hamlet, from every state and every city, we will be able to speed up that day when all of God’s children, black men and white men, Jews and Gentiles, Protestants and Catholics, will be able to join hands and sing in the words of the old Negro spiritual, “Free at last! free at last! thank God Almighty, we are free at last!”

{{Slutt}} 

{{Gloser:}} 

exalted -- opphøyd/opphøgd

to hew -- å hogge

discords -- disharmoni

prodigious -- formidabel

Gentile -- ikke-jøde/ikkje-jøde

{{Slutt}} 
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>>>> Activities

1. Understanding The Speech
Go through the speech and find out what Martin Luther King, Jr. says about the following:

a) black people’s situation today (in 1963) compared to 100 years earlier

b) the promises given in the Constitution and the Declaration of Independence

c) bitterness, hatred, violence

d) his dreams for the future 
2. Discussion
a) King talks about “meeting physical force with soul force”. What does he mean? Can you give examples of how soul force might be exercised?

b) King’s speech was made in 1963. In your opinion, which of the goals he aimed for have been achieved in America?

c) King’s speech was written for a very special audience at a very special time. Is it of relevance to people and nations outside of America today? Can you think of groups for whom it would be relevant today?

3. Language – The Speech
a) Rhetoric: Form groups of four and work with the following. A speech is a different form of communication than the written word. Often it tries to persuade, inspire and move its listeners. To that end it has a particular set of tools at its disposal, tools that taken together are known as rhetorical methods. As a black minister, Martin Luther King, Jr. drew on a long tradition of such methods used in sermons in the Baptist church. Looking back over this famous speech, see if you can find examples of some of these tools in action:

-- Words and phrases (refrains) that are repeated to underline points and give rhythm to the lines spoken.

-- Figurative language used to sharpen the images and ideas being described (one of King’s favorite tools). For example, “to wallow in the valley of despair” (to give up) or “the jangling discords of our nation” (the many disagreements and conflicts in the US).

-– Using rhythm, length of sentence line or exclamations to increase the speech’s intensity. What are the effects of using these tools?

b) Structure: The first part of this speech is about what is wrong with the condition of blacks in America. The second half is about what must be done to put it right. Make a list of problems faced by blacks that King mentions in the first part and of the solutions he suggests in the second part. Compare your list with a fellow student’s. Have you missed anything?

c) Judging from what you have learned in the Black History article in this chapter (p. 390), what problems and solutions do you think Martin Luther King would talk about if he could give a speech today? Compare you list with another’s.
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4. Vocabulary
a) Martin Luther King, Jr. used many complicated words in his speech. This reflects the tradition of black public speaking in America, which has always enjoyed the sounds of a rich and varied vocabulary. Match up the following words used in the speech (left column) with their synonyms:

-- joyous 
-- soporific

-- insufficient 
-- shapely

-- tranquilizing 
-- enormous

-- invigorating 
-- unavoidably

-- majestic 
-- troubles

-- inextricably 
-- vetoing

-- tribulations 
-- inadequate

-- nullification 
-- regal

-- prodigious 
-- bracing

-- curvaceous 
-- blissful

b) Now divide the original words among you and make one sentence per word. Read your sentences to another group and listen to theirs. Then put in the synonyms and read them out loud again. Which edition sounds better to the group listening?

5. Listening – The Speech
Listen to King’s speech once again. Make a note of everything you find interesting about his use of voice – such as how he raises or lowers his voice, which words or phrases he stresses, changes in tempo, etc. Then discuss the effects of these techniques in groups or in class.

6. Writing
Choose one task:

a) Review the rhetorical methods mentioned in Activity 3 above. Now use some of them to compose a short speech of your own. Choose a topic you find interesting – be it for personal, political, religious or some other reason. Prepare your speech and then join two other students. Take turns giving your speeches to one another. Hints: A good speech has an introduction (why I am here), sets a theme (what I am speaking about), a content (what my opinion is), and a conclusion (this is my point). For more about speeches, see Toolbox on our website.

b) Write an analysis of Martin Luther King’s speech, concentrating on the following elements:

–- How it is structured: How is it divided into sections regarding its content? How do these sections fit together?

-– How it makes use of language: What kinds of metaphors and images are used? What kind of vocabulary does it make use of?

-– Aim of message: What is Dr. King trying to express? What point or points does he wish to make?

-– Audience in mind: Who is Dr. King speaking to? Who is he trying to reach with his message?

7. Listening – no name in the street 
While segregation was the law of the land in the South in the 1950s, in the North blacks were not subject to such laws. For a black man from the North, the contrast between the two could be stunning. James Baldwin was a black author born in Harlem, New York. 
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In the 1950s he travelled to the South for the first time. On the Access CD you can listen to his account of that trip. It was a chilling experience. Explain why the statements are true or false.

a) Baldwin has trouble understanding racial divisions in the south.

b) The white people in the restaurant were used to black customers.

c) The white man on the street threatened Baldwin.

d) Baldwin’s Northern accent was a disadvantage. 
e) He regretted taking the job.

f) He was hungry for a hamburger.

g) He was worried he might be a menace to others.

h) He felt safe when he left the restaurant. 

Discuss with a partner:

i) Baldwin says that “my role was to do a story, and avoid becoming one.” What does he mean by this? What must he do in the segregated South to avoid becoming a story? What kind of story might he otherwise become?

j) How are white people described in this story? Are they merely hateful? Why do they call Baldwin “boy” all the time? Why doesn’t the waitress call him “boy” when he is in the black section of the restaurant?

k) Baldwin admires the black man who comes in and calmly eats his food. Why? What do you think he sees in this “patient man”?

{{Bildetekst:}} 

Before de-segregation in the Deep South
{{Bildeforklaring:}} 

Et fotografi av en neger som forsyner seg av en vanntank – som er market med “Colored”

{{Slutt}} 
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Barack Obama (1961–) is an outstanding example of the successful black middle class that was made possible by the civil rights struggles of the 1960s. Educated in law at Harvard University, the sole black Senator in Congress in 2007, he became well known nationally for the speech he gave at the Democratic Party convention in 2004. That speech launched him as a possible Democratic presidential nominee for 2008. It was not the first time a black person had run for the nomination, but Obama was nonetheless unique in being seen as an attractive politician first,

and a black man second. To a degree, he had transcended race. In the following excerpt from his book The Audacity of Hope, Obama discusses race in America, acknowledging earlier civil rights leaders and staking out his own identity as a black American.

xxx3 The Audacity of Hope - by Barack Obama

{{Dikt/Tekst:}} 

When I meet people for the first time, they sometimes quote back to me a line in my speech at the 2004 Democratic National Convention that seemed to strike a chord: “There is not a black America and white America and Latino America and Asian America – there’s the United States of America.” For them, it seems to capture a vision of America finally freed from the past of Jim Crow and slavery, Japanese internment camps and Mexican braceros, workplace tensions and cultural conflict – an America that fulfills Dr. King’s promise that we be judged not by the color of our skin but the content of our character.

  In a sense I have no choice but to believe in this vision of America. As the child of a black man and a white woman, someone who was born in the racial melting pot of Hawaii, with a sister who’s half Indonesian but who’s usually mistaken for Mexican or Puerto Rican, and a brotherin-law and niece of Chinese descent, with some blood relatives who

resemble Margaret Thatcher and others who could pass for Bernie Mac, so that family get-togethers over Christmas take on the appearance of a UN General Assembly meeting, I’ve never had the option of restricting my loyalties on the basis of race, or measuring my worth on the basis of

tribe. 
  Moreover, I believe that part of America’s genius has always been its ability to absorb newcomers, to forge a national identity out of the disparate lot that arrived on our shores. 
{{Gloser:}} 

sole -- eneste/einaste

to launch -- å lansere

to transcend -- å overstige, å overskride

audacity -- dristighet/dristigheit

to strike a chord -- å slå an 

bracero -- en meksikaner som fikk midlertidig oppholds og arbeidstillatelse i USA / ein meksikanar som fekk mellombels opphalds- og arbeidsløyve i USA

genius -- genialitet

to forge -- å smi

disparate -- uensartet, ulik / ueinsarta, ulik
{{Slutt}} 
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In this we’ve been aided by a Constitution that – despite being marred by the original sin of slavery – has at its very core the idea of equal citizenship under the law; and an economic system that, more than any other, has offered opportunity to all comers, regardless of status or title or rank. Of course, racism and nativist sentiments have repeatedly undermined these ideals; the powerful and the privileged have often exploited or stirred prejudice to further their own ends. But in the hands of reformers, from Tubman to Douglass to Chavez to King, these ideals of equality have gradually shaped how we understand ourselves and allowed us to form a multicultural nation the likes of which exists nowhere else on earth.

  Finally, those lines in my speech describe the demographic realities of America’s future. Already, Texas, California, New Mexico, Hawaii, and the District of Columbia are majority minority. Twelve other states have populations that are more than a third Latino, black, and/or Asian. Latino Americans now number forty-two million and are the fastestgrowing demographic group, accounting for almost half of the nation’s population growth between 2004 and 2005; the Asian American population, though far smaller, has experienced a similar surge and is expected

to increase by more than 200 percent over the next forty-five years. Shortly after 2050, experts project, America will no longer be a majority white country – with consequences for our economics, our politics, and our culture that we cannot fully anticipate.

  Still, when I hear commentators interpreting my speech to mean that we have arrived at a “postracial politics” or that we already live in a color-blind society, I have to offer a word of caution.
{{Gloser:}} 

to be marred by -- å bli ødelagt av / å bli øydelagd av

majority minority area -- område der flertallet av befolkningen ikke er hvite / område der fleirtalet av befolkninga ikkje er kvite

surge -- oppsving

{{Slutt}} 

{{Bildetekst:}} 

Senator Barack Obama speaks during an election debate, September 17, 2007

{{Slutt}} 
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To say that we are one people is not to suggest that race no longer matters – that the fight for equality has been won, or that the problems that minorities face in this country today are largely self-inflicted. We know the statistics: On almost every single socioeconomic indicator, from infant mortality to life expectancy to employment to home ownership, blacks and Latino Americans in particular continue to lag far behind their white counterparts. In corporate boardrooms across America, minorities are grossly

underrepresented; in the United States Senate, there are only three Latinos and two Asian members (both from Hawaii), and as I write today I am the chamber’s sole African American. To suggest that our racial attitudes play no part in these disparities is to turn a blind eye to both our history and our experience – and to relieve ourselves of the responsibility to make things right.

  Moreover, while my own upbringing hardly typifies the African American experience – and although, largely through luck and circumstance, I now occupy a position that insulates me from most of the bumps and bruises that the average black man must endure – I can recite the usual litany of petty slights that during my forty-five years have been directed my way: security guards tailing me as I shop in department stores, white couples who toss me their car keys as I stand outside a restaurant waiting for the valet, police cars pulling me over for no apparent reason. I know what it’s like to have people tell me I can’t do something because of my color, and I know the bitter swill of swallowed-back anger. I know as well that Michelle and I must be continually vigilant against some of the debilitating story lines that our daughters may absorb – from TV and music and friends and the streets – about who the world thinks they are, and what the world imagines they

should be.

  To think clearly about race, then, requires us to see the world on a split screen – to maintain in our sights the kind of America that we want while looking squarely at America as it is, to acknowledge the sins of our past and the challenges of the present without becoming trapped
in cynicism or despair. I have witnessed a profound shift in race relations in my lifetime. I have felt it as surely as one feels a change in the temperature. When I hear some in the black community deny those changes, I think it not only dishonors those who struggled on our behalf but also robs us of our agency to complete the work they began. But as much as I insist that things have gotten better, I am mindful of this truth as well: Better isn’t good enough.

(excerpt)

{{Slutt}} 

{{Gloser:}} 

caution -- advarsel/åtvaring

self-inflicted -- selvforskyldt/sjølvforskyld

infant mortality -- barnedødelighet/barnedøying

to lag behind -- å henge etter

disparity -- ulikhet, forskjell / ulikskap, skilnad, forskjell

to insulate -- å beskytte mot

litany -- klagesang/klagesong

valet -- ansatt som parkerer gjestenes biler / tilsett som parkerer bilane til gjestene

swill -- slurk

to be vigilant -- å være på vakt / å vere på vakt

debilitating -- svekkende/svekkjande

profound -- dypt/djupt

agency -- kraft, makt

{{Slutt}} 
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>>>> Activities

1. Understanding The Text
Match up the sentence halves:

-- Barack Obama does not believe 
-- His family background 
-- America’s genius 
-- The USA 
-- The fight for equality 
-- Statistics show that 
-- Obama is subject to 
-- He believes that 
-- slights and insults because of his race.

-- minorities are still lagging behind.

-- America has fulfilled Dr. King’s promise.

-- is in absorbing newcomers.

-- is a uniquely multicultural nation.

-- is highly multi-racial.

-- things have gotten better for minorities.
-- has not been won.

2. Discussion

Discuss in groups:

a) Do you think Obama believes that racism can be eliminated from American life?

b) Obama’s father is a black man from Africa and his mother a white woman from America. How does this make him different from most blacks in the United States? What advantages or disadvantages might this give him?

c) Obama says that in 2050, “America will no longer be a majority white country – with consequences for our economics, our politics, and our culture that we cannot fully anticipate.” What might some of these be, do you think? 
d) Why does he become irritated with people in the black community who claim there have been no changes in attitudes towards race?

e) How does he suggest it might be possible for black people to avoid feeling despair and hopelessness about their situation in America?

f) Obama seems so much a part of mainstream America to many of his fellow blacks that people both inside and outside the black community have wondered if he really understands what it is like to be black in America. What do you think?

3. Writing
Choose one task. In Toolbox on our website you can read about various kinds of essays. 

a) Make an analysis of this excerpt from The Audacity of Hope as a persuasive essay. How effective do you think Obama has been in persuading his audience?

b) Write a persuasive essay in which you argue that the world is well on its way to becoming free of racism, or alternatively, that the goals Obama strives for will never be achieved.
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4. Quick Research
Make groups of three. Each group takes one of the following tasks. You will find resources on our website. Exchange your information with each other when you are finished:

a) Prepare an oral report on Barack Obama. Bring us up to date on his political career.

b) Over the past 30 years which other black candidates have run for the presidential nomination? What other blacks have been talked about as possible presidential candidates? Make a short summary of the people you find.

c) Obama says that blacks lag behind “on almost every socioeconomic indicator”. See if you can find recent statistics that bear him out. 

{{Bildeforklaring:}} 

Et fotografi som viser en mørk hånd som holder tak i et

fengselsgitter
{{Slutt}} 
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If Barack Obama took the high road to success, O’Shea

Jackson – a.k.a. Ice Cube – took the low road. Like Obama,

he was born middle class. As a teenager, however, Ice Cube

began writing rap lyrics about ghetto life. His

breakthrough came as part of the group N.W.A. (Niggaz With

an Attitude). Ice Cube has been extremely popular in both

the black and white communities. He has been the voice of

the black underclass, the underprivileged losers left to

rot in the central cities. In the song on the next page the

speaker is a black “gangsta” caught between the law and his

outlaw boss.

xxx4 Language – black gangsta slang

If you know black gangsta slang, this song is clear. For the rest of us, it can be a bit of a challenge. Here are some definitions to help you on your way.

-- hood – neighborhood in a black ghetto

-- slugs – bullets

-- gang bang – a group engaged in drugs, sex or violence

-- yay – cocaine

-- hay – marijuana

-- bitches – here: people

-- Pelican Bay – prison in Northern California

-- Russell Simmons – founder of a rap music record label

-- Sugarhill – early rap record label

-- steel – gun (here: microphone)

-- grill – teeth (here: mouth)

-- noise – trouble, action

-- a crip and a blood – members of two large L.A. gangs, the Crips and the Bloods

-- five-oh – police

-- D.A. – District Attorney

-- gaffled – beat up, worked over

-- CA – State of California licence plate abbreviation

-- fifteen fifty three – year the Portuguese slave trade began in Benin, West Africa.

-- fo-fo – gun (forty-four caliber)

-- weight – a term for cocaine, used for large amounts sold by dealers

-- po-po – Police

-- the game – drug dealing

-- a nigga – here: me

-- big bargain – plea bargain for a lesser jail sentence

-- powder cake shit – ecstasy

-- set you up – frame you

-- word up – it’s the truth, that’s right

{{Bildetekst:}} 

Ice Cube performs in Sydney, Australia, August 2007

{{Bildeforklaring:}}

Et fotografi av en mørkhudet mann på en scene. Han holder en mikrofon i den ene hånden

{{Slutt}} 
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xxx3 Why We Thugs - by Ice Cube

{{Dikt/Tekst:}} 

[Intro:]

  Yeah

  Every hood’s the same [2x]

  Come on

[Chorus:]

  They give us guns and drugs

  Then wonder why in the fuck we thugs

  They wanna count the slugs

  Then come around here and fuck with us (Uh huh) [2x]

  I’m from the land of the gang bang

  Since I was little, ain’t a god damn thang changed

  It’s the same ol same

  Bush run shit like Sadaam Hussien

  I cock and aim, clinically insane

  To deal with this bullshit day to day

  If I sell some yay or smoke some hay

  You bitches wanna throw me up in pelican’s bay

  Call me an animal up in the system

  But who’s the animal that built this prison

  Who’s the animal that invented lower living

  The projects, thank god for Russell Simmons

  Thank god for Sugarhill

  I’m putting a different kind of steel up to my grill

  Y’all know what it is, scared for your own kids

  How these ghetto niggaz taken over showbiz

[Chorus]

  It’s boyz in the hood, it’s toys in the hood

  Y’all wanna know why there’s noise in the hood

  Cause there’s drugs in the hood, thugs in the hood

  Nigga killed a crip and a blood in the hood (For real)

  Cause when niggaz get tribal

  It’s all about survival, nobody liable

{{Gloser:}} 
(p. 423):

a.k.a. (= also known as) -- alias

underprivileged -- vanskeligstilt, fattig / vanskelegstilt, fattig

projects -- billige boliger for fattige bygd av regjeringen / billige bustader for fattige bygde av regjeringa

to get tribal -- å slåss med andre gjenger / å slåst med andre gjengar

{{Slutt}} 
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  I got caught by five-oh

  Grandmama came to court with her bible

  But then the judge hit the gavel

  Now I’m too far from my family to travel

  I just came unraveled

  Socked the D.A. before I got gaffled

  Owned by C.A, State Property

  Just like the year fifteen fifty three

  Looking for me, a one-way ticket out.

  Don’t understand, what’s so hard to figure out?

[Chorus]

  (Damn) I can’t take the pressure

  Pulled the fo-fo up out the dresser

  Grabbed the weight up out the closet

  Po-po coming but I’m scared to toss it

  Y’all know what happened last time I lost it

  Can’t tell you niggaz what the fuckin boss did

  The game got a nigga exhausted

  Gotta go for the big bargain they offered

  Twenty years for what?

  Breaking these laws that’s so corrupt

  Taking these halls and fillin ‘em up

  Some powder cake shit that’s about to erupt

  Ay y’all, I’m about to be stuck

  Until the year two thousand, what the fuck?

  In the hood, don’t press your luck

  Cause these motherfuckers will set you up, word up

[Chorus]

[Outro:]

  Every hood’s the same [3x]

  Every hood’s the same [2x]

  Stop trippin on it

  Every hood’s the same [2x]

  Every hood’s the same [2x]

{{Slutt}} 

{{Margtekst:}} 
American Gangster is a 2007 movie that portrays Frank Lucas, a real-life heroin kingpin from Harlem who smuggled

drugs into the country on American service planes returning from the Vietnam War. There are activities based on the movie on access.cappelen.no.

{{Slutt}} 
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>>>> Activities

1. Interpreting The Song
Sit together in groups of three and work out the answers to the following questions: Intro and first verse

a) Who is the speaker talking to in this song – that is, who is the intended audience?

b) The chorus repeatedly mentions “they”. (“They give us guns and drugs.” “They wanna count the slugs.”) Who are  “they” do you think?

c) Why does he thank god for Russell Simmons and Sugarhill?

d) Why does the speaker think white folks (“Y’all”) are afraid?

Second verse

e) Why is it so deadly in the ghetto?

f) What happens to him when he gets caught by the police?

g) When he mentions fifteen fifty three, to what is he comparing his fate?

h) What does the last line mean – who’s having trouble understanding?

Third verse

i) Why is the speaker afraid to throw away the cocaine he has, even though he knows the police are coming to arrest him for possession of drugs?

j) What does he get twenty years for? How does he feel about going to prison?

k) What warning does he give?

2. Discussion
Discuss in groups:

a) Why does this song begin and end with the words “Every hood’s the same”? What does that tell us about the story being told?

b) The speaker claims that whites are scared “how these ghetto niggaz taken over showbiz”. Is gangsta rap popular in Norway? Do you or your friends like this music? Do you know of other performers? Do you have a favorite? What is the attraction?

c) What kind of impression do you get of the police and the authorities in this song? Do you think it is accurate?

d) Ice Cube warns that you can get set up (framed) in his neighborhood. Why? By whom? Do you think he is right?

3. Language
a) Re-write this song in a paragraph or two of clear, formal English. Compare your result with a fellow pupil’s and help correct one another’s mistakes.

b) How does this change the effect of the song?

4. Comparison
a) Ice Cube and Barack Obama are both black Americans. Judging from what you have read, do you think they have anything else in common?

b) Do you think the speaker in Ice Cube’s song wants to change his situation? Or is he completely “trapped in cynicism,” as Obama writes?

c) What do you suppose the speaker in Ice Cube’s song would think of Barack Obama?

d) Obama believes that race relations have changed for the better. Ice Cube’s gangsta says “ain’t a god damn thing changed.” Who is right?
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xxx2 Digging Deeper: Part Four

See p. 148 for an introduction to in-depth research work.

_Topics to investigate_
1) Below is a list of key people and events associated with nationalist movements in the three smaller nations of the British Isles. Choose one, and explain the background and importance of the person/event.

-- Scotland: William Wallace / Robert the Bruce / The Battle of Bannockburn / The Battle of Culloden

-- Wales: Llywelyn ap Gruffydd (Llywelyn of Gwynedd) / Owain Glyndwr (Owen Glendower)

-- Ireland: Wolfe Tone / The Irish Rebellion of 1798 / Padraig (Patrick) Pearse / James Connolly / The Easter Rising

2) Find information on one of the nationalist parties listed below. Focus on:

-– its main objectives and policies

-– its recent history and current leadership

-– the number of seats it currently has in the UK Parliament

–- the number of seats it currently has in one of the devolved parliaments or assemblies

-- Scotland: The Scottish National Party (SNP)

-- Wales: Plaid Cymru

-- Northern Ireland: Sinn Fein / The Social Democratic and Labour Party (SDLP)

-- England: The English Democrats

3) After English, Welsh is the largest of the native languages of the United Kingdom. The European Union recognises also five other languages: Scots (also called Lowland Scots or “Lallans”), Scottish Gaelic, Irish Gaelic, Ulster Scots and Cornish. Find information about one of the UK languages (not English!). Focus on the following:

-– the origins of the language

-– the extent to which it is still used

-– the role the language plays in the country/area in which it is spoken

  You should also try to give some written and, where possible, spoken samples of the language.
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4) Black American music is briefly mentioned on p. 395. Find out about the origins and development of black music. Give your views on the influence of black music today.

5) Find out more about the system of segregation in the South. When did it begin? What kinds of law was it made up of? Was it the same everywhere or did it differ from state to state? Was it only for blacks? How was it enforced? Is there anything like it in the world today?

6) When Martin Luther King, Jr. won the Nobel Peace Prize in 1964 it made a great impression, both in the United States and in Norway. See if you can find out more about this. What were the reasons for giving him the prize? How did black and white people react to it in America? How important was it for the civil rights movement there?

7) Hurricane Katrina caused great damage to the city of New Orleans and surrounding areas in 2005. In the aftermath of the hurricane, race relations became a hotly debated topic. Find out why.

_Self-evaluation_
Go back to p. 149 and review your overall performance in English according to the goals in the subject curriculum. Make a new table for the areas you think need more work.

{{Bildetekst:}} 

Protesters gather on 29 August 2007 in New Orleans. Still struggling to rebuild, New Orleans mourns the loss of some 1,500 lives when Hurricane Katrina ravaged the coast in 2005

{{Slutt}} 
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